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HUGS 

XT*S WONDROUS WHAT A HMB CAN DO« 
A HUG CAN C»«ER YOU k«^N YOU* RE BI.UE. 
A HUG CAN SAY* "I LOVE YOU SO* • 
ORf -SEE! I HATE TO ^£ YOU GO". 

A HUG ZS« -WELCOME BACK AGAIN!* AND 
"GREAT TO SEE YOU!* WHERE HAVE YOU BEEN?" 
A HUG CAN SOOT^C A SHALL CHILD'S PAIN 
AND BRING A RAINBOW AFTER RAIN. 

THE HUG! THERE'S JUST NO DOUBT ABOUT IT, 
WE SCARCELY COUND SURVIVE WITHOUT IT. 
A HUG DELIGHTS AND WARMS AND CHARMS, 
IT MUST BE WHY GOD GAVE US ARMS. 

HUGS ARE GREAT FOR FATI^RS AND MOTHERS* 
SMEET FOR SISTERS, SWELL FOR BROTHERS* 
AND CHANCES ARE SOME FAVORITE AUNTS 
LOVE THEM MORE THAN POTTED PLANTS. 

KITTENS CRAVE THEM. PUPPIES LOVE THEM. 

HEADS OF STATE ARE NOT ABOVE THEM. 
A HUG CAN BREAK THE LANGUAGE BARRIER, 
AND MAKE THE DULLEST DAY SEEM MERRIER. 

NO NEED TO FRET ABOUT THE STORE OF 'EM- 
THE MORE YOU GIVE, THE MORE THERE ARE OF 'EM, 
SO STRETCH THOSE ARMS WITHOUT DELAY 
AND GIVE SOMEONE A HUG TODAY!!!'.!!! 



* AUTHOR UNKNOWN « 
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Rhythmic Actiwitltft should be * part all Eltmt 
Physical Education prooram*. Wh»n you put on a p 
music, tven th» younqtst of studtnts beoln to mov 



GRASS DRILLS DANCE- MUSIC STAR WARS 

1 . Slid* l«f t 8 

2. SI id© rioht 8 

3. Back 8 

4. Forward 8 

5. 2- 360 Jumps 

6. R«p9at 1 to 5 

7. Down on stomach and do 4 push ups 

8. Hands and fttt 8 Uft sideways 

9. Hands and feet 8 rioht sideways 

10. Hands and feet 8 backwards 

11. Hands and feet 8 forwards 

12. Turn around on hands and feet 

< 

13. Repeat 1 to 12 



yopt Space Oddessey - 

Pose- Use any body building poses 



Vff SQUARE DANCE -listed are some of the moves 

Lasso and pretend to brand cattle 

Bull fight do si do -one partner holds up the cape 
and other partner pretends that they are the 
bull (repeat with partners changing roles) 

Bun fight do si do 

Do si do ^ . ^ 

See saw - Left shoulder pass do si do 

Shovel hay 

Right hand high and around 

Left hand high and around 

Both hands high and around 

Right elbow swing 

Left elbow swing 

Head couple Sashay down and back 

Peel the bananna - 



BHYT***'^ flY»tsiASTiCS- 



Background- I first saw the Russian gymnastics team at the 
University of Dayton in 1976. I was t*^*^ ! J^* Th.y 

Rhythmic Gymnastics performed by the 

did rope routines, hoop routines, Chinese ribbon routines, 
ball routines, and club routines. 

O.R. Edgingtons intramural program offers Rhythm i^ 
classes to students from kindergarten to 4th grades. The 



purpose is for studtnts to 1»airn to mak« up movemtnt 
••qucncts with or without music and with or without 
•quipmcnt. Th«y mak* up individual routines, with a 
partntr. or with a group. 

Definition of Rhythmic Oymna>tic> - I dtftna it a» any 
movement sequence that uses small manipulative equipment in 
a movvment sequence. 

According to Jenny Bott of the British i^^ateur Gymnastics 
Association in Rhythmic Gymnatics. The Skills of the Game. 
1989 . "Rhythmic gymnasts perform with small hand apparatus. 
Interestingly, what is important in rhythmic gymnastics is 
not only what is done with the apparatus, but what the body 
does together with the apparatus." 



The Rhythmic Gymnastic moves and ideas were developed by 
students at O.R. Edgington. 



1 . Fi gure 8s 

2. Circling moves with equipment and the body 

3. Body circles -equipment circling the body 

4. Rolling equipment on floor and on the body 

5. Bounces on the floor and on the body 

6. Catches using different body parts 

7. Locomotor moves and any dance moves 

6. Ualk the dog- one of the students favorite moves 

9. Spins on the floor and on the body 
10. Dragon or serpentine type movements 

11. Spirals 

12. Roll on the floor and on the body 
13. Any other moves that students can create 



Other equipment you can use in Rhythmic Gymnastic routinesi 



Scarf 
Ulands 
Hoops 
Clubs 

Jump ropes 
Bal Is 

Lummi sticks 
Bal 1 oons 
Mat routines 



LINE DANCES- 

Axe 1 F - music from Beverly Hills Cop 

or can be done to Jerry Reed's "Uptown Saturday Night" 

1. Right heel touch twice 

2. Ltft heel touch twict 

3. Touch toe front, side, back, and to side again 



4. Left hand slaps right hetl in front of leg 

5. 1/4 turn to the left as /ou kicK leg out to side 

6. Left hand slaps right heel in back of leg 

7. Step right 3 steps and kick left leg to the right 

8. Step left 3 steps and kick right leg to the right 

9. Step backward 4 steps 

10. Stomp right foot then left foot 

U. Click heels together 2 times 



lOTlON i music I Saw Him Standing There i Tiffany 
or LOCOMOTION , Kyle Minogue 

1. Double circle facing each other 

2. Right heel out and back 

3. Left heel out and back 

4. Right heel to toe, heel to toe 

5. Grapevine right 3 steps and kick left foot in front 

6. Grapevine left 3 steps and kick right foot in front 

7. Partners hit right hands twice, left hands twice, 
both hands twice, and knees twice 

8. Swing partner 

9. Inside partner move left to new position 



ne up song and put away equipment song 

ENGINE. ENGINE i^lUMBER NINE 

Engine Engine Number 9 

Going Down Chicago Line 

If the Train Should Jump the Track 

Ulill I Get My Money Back 

Yes, No, Maybe So 

Sh , Sh , Sh , Sh , 

UJoo, Woo, Uloo, Uoo Shhhhhhhhhh 



7 1'lavc come to q fri^fitcnituj amcfusion. 
I am the decisive cfement in tftc cfnssroom. 
It is mypcrsonaf approacfi ifnn creates ille dimau. 
It is my ifaifij mood tfuu makes i fic mallUr. 
f^s a uacficr I possess irmcndous power.., 
to malie a efiififs fife misenible 

or joyous. 

1 con fmmilioie or fiiimon I'lun orheai 
In oil situations it is my response that ilecides 
lofietfier a crisis loiff Ik escalaicif or 
itC'escalatcil, ami a ctiifii fiunnuiizeif 
or ifeliunuinizeif. " 
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ANN GlURtiib 

Q.^©ALE-FE1LBACH SCHOOL 
2517 CASS ROAD 
TOLEDO, OHIO 
ikW 385-0622 

Second Grade Dance Unit 

Unit Focus: Exploring and refining firm, strong shapes and the action 
word of shaking with emphasis on focusing. 

notor Content: 

Body: Frozen shapes 
Space: 

Effort: strong, firm, shaking 
Relationships: 

Student Objectives: The students should be willing to try to: 

1 . Create a variety of frozen body shapes that portray the feeling of 
strength, firmness and stillness. 

2. Understand and demonstrate a focus in their frozen shapes with their 
eyes glued to a spot. 

3. Quickly change their shapes and make the shape firm in order to match 
the rhythm of the music. 

4. Demonstrate a focus when shaking a body part or the whole body. 

5. Hear in the music the changes of the melody which will help instruct 
them when their actions change. 

6. Anticipate the changes in the four sections of the music in order to 
have smooth transitions. 

Equipment: short section of "African Sanctus" 

Tape or CD player, drum, maraca of tambourine. 

Previous Experience: The children should have had a variety of dance 
experiences which include exploring different action words to music and 
to a variety of rhythm patterns. Also, the children should have had the 
opportunity to explore a large variety of combinations of action words 
which would create a short movement sequence. 

Learning Experiences: 

1 .0 In your own space make a frozen shape with your body. 

1.1 Try to make your shape as firm and as still as you possibly can 

er!c ' ' 10 



1.2 LfifB sftfi whose body parts ara firm, strong and as still as can be 
(Teacher goes and tries to wiggle various limbs of the shapes of the 
children. The teacher mag even lift the child of a strong shape and see if 
the child can still keep that shape.) 

1.3 This time when 1 hit nny drum nnake a new shape. Try to be sure that 
each shape you make Is strong and firm. (Teacher repeats many times 
until they see a gripping and firmness In their students* shapes.) 

1.4 This time as you create a new shape see if you can keep your eyes 
glued on a spot and never take your eyes off that spot. Try to be like a 
mannequin in the stores. (Teacher may choose to play a game to see who 
can stare the longest at a spot.) 

1.5 Let s create a short sequence where 1 will hit the drum and each time 
I hit the drum you will create a strong, seriously firm shape that has your 
eyes sharply focused on a spot. You will try to remain really still until I 
hit the drum again. 

2.0 This time let's see when you are creating a firm, strong shape and you 
change to make a new shape what do you think will help make this change 
to your new shape dramatic, strong and really visible to the people 
watching you? (Teacher may demonstrate a change In a shape such as just 
the arms and contrast this with the whole body going side to side or up 
and down or a combination of the two planes of movement.) 

Exactly, when you make your whole body move from one point to the exact 
opposite point (be sure to visually demonstrate this!) it looks like that 
person is making a big change in their shape! Let's try it. Find a frozen 
shape where you are reaching as high as you can. 

2.1 When I hit the drum see If you can very quickly make a new shape as 
low as you can. 

2.2 Try It again and see if you can make your shape as strong and firm as 
possible and hove a still focus in your eyes. 

2.3 This time let's see if you can find a shape that reaches to the far 
right. When I hit the drum make your shape change to the far left. 

2.4 This time let's create a sequence of fifteen changes in shapes where 
you are making big changes from shape to shape, have a focus in your eyes 
and have very strong, firm shapes. 

2.5 This time we will make a shape for one beat and hold the shape for 
the next beat and repeat this pattern many times. Try to change the shape 
fast and really hold the shape for the one count. 

2.6 Let's try this to some music. Vou can hear the sharp bass drum beats 
in the music. On the first beat change the shape and the next beat on the 
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drum hold the shape. I will cue you. (Repeat many times until the children 
can match the actions to the tempo of the music. Refer to section one of 
the dance performance section for the choreography and music analysis.) 

3.0 If you could shake a body part which one do you think you would 
select? Don't tell mel t want to be surprised. When I begin shaking the 
maraca, show me what body part you ore shaking. 

3 0 \ see hands, feet, a foot, heads, all kinds of body parts shaking! Freeze 

3.1 Find a new body part to shake. 

3.2 This time take one hand and make it shake and try to have that hand 
travel to spaces all around you as you shake that hand. 

3.3 I see some people are bouncing their knees as they shake their hands 
this makes their hand look shakier. 

3.4 This time select your other hand and shake this hand like you did your 
other hand. 

3.5 This time make both hands shake while trying to keep your knees 
bouncing. 

3.6 Make your whole body bounce! Try to contrast the initial shaking of 
just the hand to your whole body shaking In a wild frenzy. 

3.7 Let s try this to some music. (Third section of the "African Sanctus" 
music See dance performance outline for the choreography and music 
analysis.) 

4.0 How would you like to put our great frozen shapes that are quickly and 
dramatically changing and our shaking section into a short dance that we 
can perform for others? Great, 1 thought you would like this! The first 
part of the dance Is the part of our shapes changing and holding to the bass 
drum beats. You will have two bass drum beats for an introduction. Try to 
count them. (Refine as in section 2 of this unit) 

4.1 Great I see dramatic changes in shapes, a good focus to your eyes, and 
strong, firm and powerful shapes. 

4.2 The second section of the dance is a short sequence of stepping softly 
and carefully and looking. So the action phrase is step, pause look. You 
show looking with your eyes by scanning an area of the room with your 
eyes. You can also have your eyes look behind your hands pushing 
something out of the way. Make sure your eyes are looking where your 
hand is going. Let's see If we can do this. ( This repeats many times until 
the students have the feeling of soft, careful stepping and looking about 
the room as if something is out there or they are looking for something.) 

4.3 The third section of the dance is the shaking section. It starts with 
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one hand shaking to many places about your body. Vour eyes are absorbed 
by the many places your hand win go The shalcing is then passed on to the 
other hand and this hand shakes to many places about your body. Next^ 
both hands begin to shake and pretty soon your whole body is shaking with 
a wild frenzy. ( See section three of this unit for refinement.) 
44 The last part of the dance Is like a skip. What is the movement 
pattern of a skip? Right Step-hop, step-hop, slep-hop. This time we will 
do a step-hop, hop, step-hop,hop, step-hop, hop. Try to see if you can get 
that on both the left and right foot in a repeatable pattern like the skip 
4.5 Great, this time let s try not to go so speedy and see when we hop, hop 
If we can raise our free knee or turn and raise our arms as we step-hop, 
hop. 

5.0 Now that we know the four sections of the dance let's see if we can 
put it all together 

5.1 When performing the dance see if you can know the dance so well that 
you can anticipate what's next and have smooth transitions between each 
section. 

5.2 Make sure you have a strong, firm starting shape as well as a firm, 
strong ending shape. 

5.3 Be sure you have a good focus in all your shapes the shaking, the step 
and look sections. This makes you look like you know what you are doing 
and are a superb dancer. 

5.4 Try to do all the sections of the dance as well as you can. 

5.5 This time let's put on our costumes that we brought. Some of you 
made paper masks and adorned them with feathers, foil, straw or markers. 
They are beautiful. Some of you made spears from paper, shields, shakers, 
and one of you brought a maraca. Some of you have earrings, colorful 
beads, bracelets for the wrist and ankle and necklaces. Vou all look ready 
to perform. 

5.6 Let s do our performance for our teacher, principal, and our other 
friends. 
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Mugic Anali^ fi ig and ChorePffranhu of the Second Grade Pflnce Unit 

Section 1- Bass Drum beats 
Counts Actfons 

1 ,2 introduction, hold starting shapes 

3-32 Change shape on odd beat, freeze on the even beat. 

Fifteen changes in shapes. 
Section 2- Soft singing with softer drum beats 
Counts Actions 

32-64 Eight, four count sections. On step 1, step and on 2,3,4 

look with the hand pushing something imaginary out of 
the way. Eyes focus on the hand and act as if "looking". 

Section 3- Shakers^ rattles, verg distinct. 
Counts Actions 

65-88 In place, begin to shake one hand, bounce knees, 

shaking for the first 12 counts is next to them and then 
the hand and the shaking travels up, down, across and 
around them for the other 1 2 counts. 

89- 1 04 The shaking travels to the other hand and the action 

above repeats with this hand but shorter counts for the 
whole movement phrase. 

1 05- 1 1 2 Both hands < nd knees begin to shake. 

1 13-120 The whole body begins to shake with a frenzy. 

Section 4- The chorus begins to sing "Sanctos Los Domlnos'^ 

the music begins to build. 
Counts Actions 

121-148 Step-hop,hop with turns, knees lifting arms raise up 

repeat until the last count. 

149- Fade music; children freeze in ending positions. 
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A STRATEGY FOR COGNITIVE DEVELOPMENT 
IN PHYSICAL EDUCATION 
Celia Regimfaal 

Accoiding to Bloom's Taxonomy there are six levels of intelleclual skill: 1 - Knowledge. 
2. Comprehension. 3. Application, 4. Analysis, 5. Synthesis and 6. Evaluation. How do 
you incorporate these intellectual skills into your daily teaching? Phyacal educatore. more 
than likely, require students to deal with the cognitive aspects of physical education in an 
automatic and. possibly, somewhat unplanned manner. Knowledge and Comprehension 
are the most basic of the intelleclual skills. While teaching do you ask students to remember 
a game or why a rule is important? Application is the students use of the knowledge in an 
appropriate way. As your students play have you asked them to officiate or keep their own 
score? Have you asked your older students what they must do with their arms to be 
successful in a paiticular gymnastic move cw why an anempted shot at the basket failed to 
go in? With their answer the students demonstrate their aWlity to go through the process of 
Analysis. During a movement lesson have you asked the students to lake all the elements 
they have worked with in the last two lessons and create a dance or asked a team to develop 
a game plan that includes ofTena ve and defensive plays? These students go through the 
process of Synthesis as they take the information they have and create something new. And 
in the end do you ask the students to judge how effective they have been and to decide if 
they will change the dance or make adjustments to their offensive or defensive plans? In 
doing you are asking the students to go through a process of Evaluation. 

Every day physical educators implement aspects of Bloom's Taxonomy in psychomotor 

activities. These same intellectual skills can be experienml in a less physically active 

structure. Learning centers can be constructed to incorporate different levels of intellectual 

skills and integrate knowledges in physical education with other educational disciplines. 

Learning centers are carefully selected materials or groups of materials organized around a 

selected skill, subject, theme, or topic. The experiences included in the center may have a 

built-in progi^on or sequence of activities or may be flexible in their strocture. The 

personal enrichment activities are designed for a variety of reasons: 
•to increase personal skills with student-to-student contact 
•to introduce students to new or novel skills 
•to review skills alrewfy learned 
•to reinforce earlier learning 
•to encourage creativity and problem solving 
•to instruct in the histoiy, ofTiciating, or equipment of a sport 
•to expose students to games and sports from other regions or cultures 
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•to expose students to infonnation related to nutrition, exercise physiology, 
{^ysical fitness research, biomechanical principles, and/or thcones of training 

teaniing centers should be as diverse as the students that use item, encouraging stuitents 
with divereiried materials and activities, to exfHcNe and learn. These centeis may be 
physically located in the gynuiaaum, the school libraiy or within a classroom. They can be 
used as a part of the scheduled activities of a class period, set up in such a way as to give 
stuctents the ORwitunity to integrate personal interests with physical education activities or 
used in the classroom after assigned work has been done or as a part of the scheduled 
activities of the day. As the center is designed some basic elements of organization should 

be considered: 

•do activities span a range of ability levels 

•do activities proceed from the concrete to the alstract 

•is there a variety of tasks, skills, games, or activities 

•are incorporate mani|Hilative equipment and materials 

•arc the limitation of the space and/or facility m^ed 

•are there record-keeping or evaluation device for accountability 

• will noise generated by the center be disruptive 

Before developing a learning center decide on the purpose. It might be to review 
information, teach rules and regulations, provide for practice of scoring, relate the history 
of the activity or a combinatiOT of all of these. It may be helpful to select a theme that will 
enhance the obj«:tive such as television stars or superheroes and pair the theme with a 
compatible cognitive and/or movement component of the selected activity. For example: 

•Ninja Turtles Building strength and power 

•Bart Simpson Sportspersonship 

•Spiderman FlexiHlity- 

It will then be appropriate to select the specific skills or activities to be inclmted in the 
center and detennine their level <rf difficulty. As this is done the number of students using 
the center at one time should be decided. Since social skill dcvelq>ment is important most 
activities should lake at least two peojrfe. However, activities should be Mlaplable for 
groups of from one to five. As activities are developed ctmsider ways to extend them into 
more abstract and thus less stnwtured creative experiences. For instance ^u(tents could 
make up their own game or add questions to a game developed for the center. If possible 
try to integrate the activities with other content areas such as math, language arts, science, 
art, etc. 



A STRATEGY FOR COGNITIVE DEVELOPMEI'Tr 

ERIC ' • m 



/5 



The foUcnvtng materials were developed to illustrate these ideas. The theme of the center is 
GOLF. The goal of the center is to expose students to some background information on the 
sport of golf, the equipment that is used to play the game and to help them understand how 
the game is scored. The activities are integrated with math, science/environmental education 
and art. 

GOLF 

Objectives: 

1 . The student will be able to correctly score a hole or round of golf. 

2. The student will be able to score the following terms: eagle, birdie, par. bogey, 
double bogey and triple bogey. 

3. The student will be able to identify the following parts of a golf course: tee. 
fairway, rough, green, pin. and hazards. 

4. The student will be able to identify the following parts of the golf club: face, 
sole, heel, shaft, and grip. 

5. The student will be aWeto explain the basic game of golf. 

6. The student will be aWe to describe the uses for the following clubs: woods, 
irons, wedges, and putter. 

Materials: 

putter construction paper 

golf ball art supplies 

4 golf tees coin 

yaid stick Country Club' Golf Game 

2 pieces of string 1 2" long dice 

putting cup books on golf 

Procedures: As students start working at the center ask them to please take a tee and 
place it in the space provided No more than four students may work in the center at one 
time. 

Vocabulai^: Knowledge of this material will help the student to meet objectives 1 , 2, 

and 3) 
Ace: Hole-in-one. 

Biidie: Hole is completed in one stroke under par. 
Bogey: Hole is completed in one stroke over par. 
Sunken Hazard filled with sand. 



A STRATEGY FOR COGNITIVE DEVELOPMENT 



Caddie: Peisof vho carries the golfer's clubs. 

Chip: Short shot to the green. 

Cup: The hc^e the ball drops into on the ^n. 

Divot: Piece of turf torn up or removed when the ball is struck. 

Double eagle: Hole completed in three under par. 

DouWe-bogey: Hole completed in two strokes over par. 

Eagle: Hole completed in two strokes under par. 

Fairway: Cut portion of course between tee and putting green. 

Flag: Pble with marker that marks the h«^e. 

Fore: A warning shout when a bad shot is made. 

Foursome: Four people playing gdf together- 

Hazard: Water or sand areas found on the golf course. 

Hook: Ball that curves sharply to the left. 

LPGA: the Udies Professional Golf Association. 

Piir. Standard score for each hole based on length and difficulty. 

PGA: The men's RpofesMonal Golf Association. 

Pitch: A high shot that will stop close to where it lands, used to get on the green. 
Putt: Stroke played on the green to sink the pall in the cup. 
Rough: Tall grass next to the mown fairway. 

Sand trap: A low area filled with sand. Also known as a bunker or hazard. 
Slice: A shot that curves to the right. 

Tee box: The area from which the first shot is taken for each hole. 
Tee: A peg the ball is placed on to set it up off the ground for the first shot of the hole. 
Topping the ball: Hitting the top of the ball which causes it to roll rather than fly. 
Wedge: Qub with more loft than a 9-iron. Used for shots that need to be short and high, 
usually from a hazard. 

Worm-Buraen Ball that has no loft and rolls across the grass. Slang expression for result 
of topping the ball. 

Trivia: Knowledge of this material may help the student to meet objective 5. The material 
is included more for fun than any other reason. However, the information could be used in 
a Sports Trivia game or an activity could be developed using the information. 

What is the golf club-limit rule? 

The golfer is only allowed to carry 14 clubs. This rule was set by the U.S.Gj\. in 
1937 and is only imposed during tournament play. The reasons given for the change were: 
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1 . 10 give caddies relief from canying golf bags with eveiy club imaginable, 2. to reduce 
delays in the golf game which resulted from players trying to decide which club to use. 3. 
to give players unable to afford an unlimited supply of clubs an equal opportunity to do 
well in a golf tournament, and 4. the rule causes players to rely on their shotmaking skills 
rather than special equipment 

What was the longest 6-irDn shot in history? 

Astronaut Alan B. Shepard, Jr.'s golf shot on the moon in 1969. The special heat- 
resitant ball traveled over 1 .000 yards and was never found Next time you look at the 
moon see if you can pick it out. 

What is a niblick? 

Another name for a 9 iron. 

What is the purpose of the dimples on the golf ball? 

They help the ball go further. When the ball is hit and starts to spin the dimples help 
to move the air around to the back of the ball and reduce the resistance. 

How many dimples does a ball have? 

It depends on the make of the ball. Most have 384. However, some have as many 

as 492. 

What were the first golf tees made of? 

The golfer teed up by gathering up pile of sand or dirt. 

When was the wooden-peg tee invented for golf? 

The wooden tee was invented in 1922 by William Lowell a dentist that thought sand 

might be bad for his hands. 

How big is the wooden golf tee? 

2 1/8 inches long. They are usually made from hardwood. They are also made of 

plastic. 

Where is the highest golf course in the world? 

Tuctu Golf aub in Pfero. The elevation there is 14335 feet. 
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Where is the coldest golf course in the worid? 

High Country Qub takes the honor. It js 400 miles inside the Arctic Circle in 

Northern Canada. 

Where did golf, as we know it today, originate? 

Golf originated in Sartland near Edinbuis, off the North Sea. 

The Golf Coarse: Knowledge of this nwlerial will help the student meet objectives 3 
and 5. 

A golf couree usually has 18 holes with a par of 72 strokes. Most courses include at 
least four par-3 holes, four par-5 holes and the remaining holes arc parA. 

Par indicates how many strokes it should take to get the ball from the tee to Uw cup. 
Most gdf course designeis assume it will take two putts to sink the boll into the cup. A 
hole of 210 to 250 yards is considered a par-3 hole. A hole of 211 to 4*^ yards is a par-4 
hole. Holes longer than 470 yards are par-5. Distances vary because of the placement of the 
tee varies depending on who is playing the hole. 

Golf courses are designed to challenge the golfer to hit through narrow areas, over 
trees and water, and to avoid other hazards such as bunkers and sand traps. Putting greens 
can be the greatest challenge <rf all. Depending on where your ball sl<^ you nwy have to 
putt across a hill, or up or down the hill. The idea is to test your skill as well as your 
patience. 



Activities 



ENVIRONMENTAL IMPACT 



There is talk of building a golf course in your town. Look at the pictures of golf 
courses. What positive or negative impact do you think a golf course has on the 
environment? Do you think the golf course should be built? Write a paragraph and give the 
reason for your decision. Please turn your paper in to the teacher. 



Integrat^witb science and language arts. 
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PENNY GOLF COURSE 

Design a g<^f hoie for the course. Determiiw what par it wili be. Be sure to include 
a tee, fairway, rough, green, pin, and hazards. Sign your hole and place it in the Penny 
Goif Course. 

mte553w»S3r(B5ec3ve5r''^^ 



PENNY GOLF 

Play this game on the holes deigned by the stuctents in the class. Use a penny for 
your g(^f l»ll and your finger for the club. Select the 9 holes you would like to play. 
Record the par score for each hole in the space provided at tl» top of the scorecard. After 
playing each hdc reccmi ycmr score in the space {Mx>viited. At the eml the 9 hc^es add 
your score for your round of penny golf. 



Rules for PENNY GOLF 

Place the penny on the tee box. Flick the penny frwn the tee towaids the hole. Each 
time you flick the penny it is counted as a stroke. 

If you go out-d'-bounds you lose a ^roke and must replace the penny at the place 
from which you took the last shot. 

If your penny laiuis in a tmzard, add one stroke. 

The penny is in the hole when it is touching any part of the cup (black circle). 
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TEE TO GREEN 
adapted from a game develof)ed by Jeremy Grau 

Start at the first lee. Roll the dice. On the scofecard record your net score as v^eW as 
your score for over or under par {+ 1 , - 1 ). Score should be recorded for each hole. The 
over and under par should be adjusted after each hole. Refer to the information card from 
the TEE TO GREEN golf course for an explanation of the score if you forget what the 
terms mean. 

InlegratcJ with matk will give the ^wients iwactice adding and subtracting positive and 
negative integers. (Objective 1, 2 and 5) 

Ejiample: if the player is on the first hole and rolls a 6 they will find: 6-Nice Drive! 
PAR. Their score is 4 since par for the hole is 4. However, if the roll was 10 they would 
find: 10-Hit in water - DOUBLE BOGEY. Their score is 6 or +2 since par for the hole is 
4 and double bogey is two over par. 



DISCOVER THE "SWEET SPOT" 

Hold the grip of the putter easily between your thumb and forefinger so it can 
swing genUyJback and forth, lift the putter and tap the blade of the putter in various spots 
and pay attention to what happens to the Wacte. As you tap the blade it will turn away from 
your tap. There is only one spot, near the center of the Wade, that will not turn away from 
your tap. This is the "sweet spot." Hitting the ball with the "sweet spot" of the club will 
result in a solid stroke. 




Putting 

Grip: Start with the palm of your preferred hand facing the target and the thumb of 
that hand directly on top of the club shaft. The back of the non-preferred faces the target 
The thumb of this hand is also on the top of the club shaft. Many golfers overlap the index 
finger of the non-prefened hand with the little fmgpr of the preferred hand. Hold the club 
gently and try to stroke the golf ball with the sweet spot of the club. 

oEjjSivcTwiT?^ . 
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YARDSTICK PUTT 

Place the yaidstick on the floor and practice moving the putter back 5 inches from 
the starting point and then moving forward 5 inches to the starting point. You may want to 
mark the starting point with a pencil. Keep the blade parallel to the inch markers on the 
yardstick. Practice 5 limes trying to swing the putter sntoothiy. Now place a golf ball on 
the yaidstick abc»it 5 inches from the end of the yardstick. Can you i«itt the ball ofT the end 
of the yardstick? How many inches can you move the ball into the yardstick and still putt it 
off the end? Record your score on the putting chart . 

oEjecSv^a!^ 



GO FOR IT 

Place the silver "cup" on the floor and tiy to putt the golf ball into the cup. How 
far away can you nrave and still put the ball in the cup? Record your score on the putting 
chart. Remember to incluite your distance. 

1ntegratcffw!3MnSSI!^5^3vl^r 



DO YOU HAVE THE TOUCH? 

Place the two pieces d" string on the floor. Arrange the strings so that they are 
parallel to each other and 6 inches apart Pick a place to stand about 3 feet away and try to 
putt the first ball to the clcwcst string and the second ball to the furthest string. Change the 
distance between the strings and try again. 
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COUNTRY Ctim GOLF 

Tiy this game after you have completed the other activities. Be sure to read die 
directions. You may not be able to finish a round of 9 holes in one visit to the game. Just 
ranember to record your score and continue your round of golf on your next visits. 

O^jSSvesT^^^anJS!^^"'"'^""^^^"'^"""'"^"''^""^"^"^^" 
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"It's The Kids That Count!" 

"Great Activities Make Everyone Smile" 

I LOVE YOU 

Sign language for I love you, I really love you, and I love you forever. 
NUMBERS 

Everyone gets in groups of the number that is called. Example: "3", Everyone 
would gel into groups of three. 

AURA 

Here's a onc-on-one contest that's highly cooperative. You can't get it alone, but 
you can get it together. Stand facing your partner at arms' length. Touch palms 
and close your eyes. Keeping your eyes closed, drop your hand and both turn 
around in place one to three times. Without opening your eyes, try to relocate 
your energy bodies by touching pahns again. 

I LOVE YOU/HUG/KISS 

This is very much like Rock/Paper/Scissors; however, instead of having a pecking 
order, you try to match your partner with either an "I Love You" sign with both 
hands, a "Hug" by hugging yourself, or a "Kiss" by hands at, then away from 
your mouth. 

GREET 

Stand back to back with a partner then turn and greet them with one specific 
gesture like a hand diakc, high five, or hug. Get a new partner and use a 
different gesture. After three or four partners try to return to your "high five" 
partner etc. 

ATTENTION 

Say "attention" and the group comes to attention. Then whatever you say, the 
group repeats and adds an enthusiastic Yes, Sir! Example; You "Attention, I 
will not smoke." Group "I will not smoke, yes, sir." 

BUSY BEE or PEOPLE TO PEOPLE 

Everyone begins with a partner. The teacher or an extra child is the caller. The 
caller shouts out directions which are followed by the children: 

"back to bark" 

"finger to finger" 

"knee to knee" 

"elbow to elbow" 

"heel to heel" 

Then the caller says either "busy bee" or "people to people" and everyone finds a 
new partner. The person without a partner becomes the next caller. 
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"It's The Kids That Count!" 

"Great Activities Make Everyone Smile" 

KNOTS 

To form the knot, stand in a circle, shoulder-to-^oulder, and place your hands in 
die center. Now everybody grab a couple of hands. If you ever want to get out 
of this, make sure that no one holds both hands with the same person or hold the 
hands of a person right next to them. It might take a bit of switching around to 
get the knot untied. 

OCTOPUS TAG 

Everyone line up along a starting line except for one pereon that is the tagger. 
This person can move about while tagging. The object of the game is to get from 
one line to the other without being tagged. If tagged, you become a helper by 
keeping one foot stationary at all tiroes. You may move your arms in an 
"octopus" fashion as the students run. The game continues until everyone is 



HUMAN SPRING 

Partner activity - Stand facing each other about arms length apart. Raise arms 
with palms forward touch partner's palms. Lean forward by bending the elbows. 
Push vigorously away (spring) from your partner. Move back about a foot and 
try again, etc. 

GROUP LIFT V . ^ , 

Several (8-10) students stand beside one student who is lying on their back. 
Together they pick up and raise a person above their heads, move in a circular 
direction, then slowly lower the person to the ground. One person must be in 
charge of the head, making sure than it touches the ground at least second. 

PEOPLE PASS 

Have everyone stand facing forward in a tnpie line, and make sure that the 
passers arc standing as close together as possible. (Many hands make light work.) 
One person at the head of the line leans back, and is hoisted up to start the high, 
hand-delivered journey over the multitudes. 

COOKIE MAKER 

Two lines are formed facing each other about two feet apart. One person 
(Cookie) is passed down the line as the people in the line repeat the work "cook, 
cook, cook", etc. Don't forget to mm the cookie so it can cook on both sides. 

CAR WASH 

Form two parallel lines about 2-3 feet apart One person crawls from one end to 
the other while the students on the sides rub and wash the car. 
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"Ifs The Kids That Count!" 

"Great Activities Make Eveiyone Smile" 



ISLANDS 

In this game, the object is to avoid making contact with anyone. Place a few 
Frisbees on the ground, and have everyone start prancing around them, while 
clapping and changing for singmg. When the teacher signals ''Islands", everyone 
runs to touch a Frisbee. Reduce the number of Frisbees until there are only a 
few Frisbees left to touch. See how many people can touch a Frisbee without 
touching each other. 

MOUSETRAP 

Several (4-5) students begin by holding hands and making a circle. Remaining 
students (mice) are positioned on the outside of the circle. The students in the 
mouse trap will raise their hands while the mice move in and out of the circle. 
On a signal (whistle, music, clap, etc.) the cats lower their hands and catch the 
mice inside of the circle. These mice become part of the trap and game continues 
until everyone is caught. 

SARDINES 

Everyone hold hands to form a large circle. The object of the game is to see how 
many people you can get inside of the circle and still be able to hold hands. The 
teacher will point to students that leave the circle and go to the center. 
Remaining students must join hands. This procedure continues until the people in 
the circle are unable to join hands. 

ZOOM 

Everyone stand or sit in a circle. The word "zoom" is passed (spoken) around 
the circle as quickly as possible. The result should be zooooom-oooom-ooom. 

ROCK/PAPER/SaSSORS 

Remember Rock/Paper/Scissors? As kids we played it as a way to choose who 
went first or who got the extra piece of cake. It was a ritual of fate, complete 
with chant and symbols. A first meant Rock, a hand held flat was Paper, and two 
fingers were for Scissors. Two by two, we'd face off and chant-one hand beating 
ThyOan in the air-^Rock/Paper/Scissors," and on the next beat we'd throw one of 
the symbols. The pecking order was: Paper covers Rock, Rock breaks Scissors, 
and Scissors cut Paper. 

BACKRUB . ^ J . 

Everyone form a circle. Rub the persons back in front of you. Turn around and 

reciprocate. 

STAND UP AND YELL IF YOU 
Love children, Buckle up, etc. 
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"It's The Kids That Count!" 

"Great Activities Make Everyone Smile" 

YOU can only give 
what YOU have to give 

in order to give it 
YOU must have it first. 

YOU 
are 
Unique 
Terrific 
Beautiful 
Important 
Appreciated 

You 
GET 
To Teach 

Hie life you're now living is no dress rehearsal! 
It's a live {^rformance. 

You are in control of doing your best and can always do that. 
Being the best is externally judged and controlled by others. 

If it can be done You can do it. 

YOU are in control 

The most important person in your life is YOU!!!! 

YOU get out of something what YOU put into it 

Always do your very best. 
The results will be as good as they can be. 

I can't do it, YET! 

How are you doing? BETTER AND BETTER!!!! 

WINNER«Do your best and Don't give up 

NO PROBLEM 
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PHYSICAL EDUCATION: BELIEVE IN IT! 



Ardc Kamiya, Consultant 
Healthful Living Education 
North Carolina Department of Public Instruction 
Room 246, Education Building 
Raleigh. North Carolina 27603-1712 (919) 733-390t) 



♦»My concern U not what's besi for me, nor what's in fashion or style. 
I pledge to do with conscience free, 
What's l>cst for every child! Even though problems, programs 
And people distract with their eyes on the nwney pui^f • 
1 commit myself, my every act, to keeping children Tirst. 

Ambrose Bra/xlion. W.B.G. 
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wAi Kiisin THROUGH THE JUNGLE: Start by clapping the knees to a good beat. The siu- 
S^^^-^^ll So^^^^^^ You will leaS the^ through the wild jungle crossmg 

over various obstacles a bridge, a field, a mud puddle, and a nver. 

"Walking through the jungle" (Students echo) 

"Looking for a lion" 

"Oh. Look!" 

"There's a bridge" 

"Can't go around it." 

"Can't go under it," 

"Let's cross it" (Beat on chest with hands) 

Chorus: Walking through the jungle, ... 
Looking for a lion, ... 
Oh, look ! 

There's a 

The students will be led through the rest of the jungle: 

1 ) A Field (Rub hands together) . 

2. ) A Mud Puddle (Interlock fingers and hit palms together) 

3. ) A River (Swimming motions) 

Finally you make it to the cave: 
"Oh, look!" 
"There's a cave" 
"Be brave" 

"}?s coldTh dark in here...Ifs spooky in here...AAUGHHH!!! 

"Whew, we made iL..Let's not go on Lion Hunt...Not today 

i>i7npi I? rn PFOPLE- Bodv oart identification, laterality skills, and listening skiUs. Siudcnis 
S na J^^^ his/her partner. The Leader f ";„R«\^^^„«.!^L^^^^ 

pt '&nSs r^'ust touch the body pans that are called out Ex^a^^^^^^^ ffnd 
H-iv/J.th'-mrj." When the r.^xdercjlls mil r-cp-'oFct^ e . .lucu.t. ..u..,w« 
a new partner and get back-to-back with thai partner. 
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BLOB TAG: Scattered formation. Use for agility skills. Designated boundanes [or students. 
Start with one group of three. As Uic BLOB tags other folks, they become part of the BLOB by 
holding hands. Only the outside players may tag. The BLOB may split mto addmonal sections to 
make the game more exciting. 

EVERYONE'S IT TAG: Scattered formation. Used for agility skills. Freeze tag in which eve- 
ryone is "IT." People kneel when frozen, but they may stUl tag. If two players tag each other at 
the same time, both are frozen. 

OCTAPUS TAG: A tag game that uses a badcetbaU pivot! Select one or two players to be the 
eichi-legged creatures. The rest of the class lines up on one side of the playing area. On a signal, 
the students nin across Ihe area to the other boundary line. The Octopus wUl try and tag the 
players. Playere that ate tagged are frozen and will try and tag other players by using a basket- 
ball pivot. 

WALL OF FAME 

• Sharing and Caring 

• To Move is to Be 

• You can only give what you have to give. 
In order to give it, you must have it first. 

• PHYSICAL EDUCATION: BELIEVE IN IT! 

• We will never rest 
until we make the good better and the better besti 

• IF IT IS TO BE, IT IS UP TO ME 
MAXIMIZE PARTICIPATION. MINIMIZE ELIMINATION! 

• This is a Happy Place 

• "Good morning, God!" 

• Celebrate the "I can" 

• Act five times more enthusiastic! 

• What, not "why?" 

• Educators have Super Vision! 

• Turn Wilderness into Gardens 
• Self Concept is Important 

• P.E.= Praise and Enthusiasm 

• Act Professional! 
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SCOTOMA (Did you really get all Fs ?) 



The fitness form was filed with the Department of Paperwork 
in Room #21 of the Federal Paperwork Building. 



Johnny's Story/CATCHING CUES: Catch with the thumbs pointing in = above the waist. 
Thumbs pointing out = below the waist. Batting: Weight on back foot 

GHOST BUSTER BOOGIE: A neat4ine dance. Stan with right foot: 

Forwaxd three steps and clap/Back three steps and clap. 
Forward three steps and clap/Backward thiee steps and clap. 

Right side three steps and clap/Left side three steps and clap 
Right side three steps and claplLcft side Uuee steps and clap 

Jump front/Jump back (slow) 

Jump from/Jump back (fasiVTwo heel clicks 

Right leg: Tap front twice/tap back twice 

Single front tap/single back tap/side tap and swing leg 1/4 turn to the left. 
REPEAT ENTIRE DANCE. 

Square Dance Basics 

Circle left and right 
In to the center with a big yahoo 
Come back out and swing your partner 
Everyone promenade around the ring 
Into the center and come back out 
Now back to back with your partner 
(You're looking at your comer) 
Shake hands and say "howdy comer" 

Do-si-do: Pass right shoulders, back to back, and left shoulders 
Turns: Two hand turn, elbow turn, right hand "swing," left hand "swing." 
Promenade: Men on the inside, ladies on the outside , , ^ 

Grand March: Couples march forward and the lead couples peel off, right then left. Couples re- 
form into groups of four. etc. 

Promenade Single File: Walk in single file, ladies in front of gents 

Queen's Highway/King's Highway: Ladies peel out from single line and walk clockwise. Meet 
your partner and promenade 

NEUTRON DANCE: Fan yourself with right hand. Fan yourself with left hand. With both 
hands (How about fanning under your arms?) Ball up the paper with one hand, then the other. 
Toss the paper ball up. caich with one hand, both hands. Shake the paper ball with left hand, 
right hand unravel the ball, smooth it out all over your body. Place the sheet on the floor, stomp 
on it. Jog on it, slap it with hands, etc. 
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The Responsibility of Teaching 

We have the responsibility of leaching those children: 
Who put chocolate fingers everywhere 
Who like to be tickled 

Who stomp in puddles and ruin their new pants 
Who sneak popsicles before supper 
Who erase holes in math woikbooks 
Who can never find their shoes. 

We have the responsibility of teaching lliose children: 
Who stare at photographers from tehind barbed wire fences 
Who can't bound down the street in new sneakers 
Who never counted "potatoes" 
Who are bom in places we wouldn't be caught dead 
Who never go to the circus 
Who live in an X-rated world. 

We have the responsibility of teaching those children: 
Who bring us sticky kisses and fistfuls of dandelions 
Who sleep with the dog and bury dead goldfish 
Who hug us in a hurry and forget their lunch money 
Who cover themselves with band-aids and sing off-key 
Who squeeze toothpaste all over the sink 
Who slurp their soup. 

We have the responsibility of teaching those children: 
Who never get dessert 

Who have no safe blanket to drag behind them 
Who watch their parents watch them die 
Who can't find any bread to steal 
Who don't have any rooms to clean up 
Whose pictures aren't on anybody's dresser 
Whose monsters arc real. 

We have the responsibility of teaching those children: 
Who spend all their allowance before Tuesday 
Who like ghost stories 
Who shove dirty clothes under the bed 
Who never rinse out the tub 
Who get visits from the tooth fairy 
Who don't like to be kissed in front of the carpool 
Who squimi in church and scream in the phone 
Whose tears we sometimes laugh at, ... and 
Wh'.r.c jmiles can make us cry. 



er|c 33 



J 



Cheap Stuff: 



• K-3 Physical Education Handbook (150 pages) 

• 4-6 Physical Education Handbook (200 pages) 

North Carolina State Department of Public Instruction 

i 16 West Edenton Street 

Publications Depanment 

Raleigh, NC 276)3-1712 
(919)733-4258 
COSTS: $3.00 each plus 20% postage/handling ($3.60) 



Panty Hose (Delivered CCD.) 
Mr. Bill Lear 
L'Eggs Products 
1901 North Irby Street 
Florence. South Carolina 29501 



• Intramural Handbook 
• Physical Education Ideas that Work! 
North Carolina State Department of Public Instruction 
Healthful Living Section 
1 16 West Edenton Street 
Raleigh. NC 27603-1712 
(919) 733-3906 



Physical Education: Love It or Love It! 

(Adapted from Roger Taylor's consideration of I Corinthians 13) 

If I teach in ways that are pleasing to my evaluators, but I do not have love. I am no bcticr ihafi u 
broken intercom making useless noise. 

And though I am a skillful mover, proficient in the art of teaching, and have mastered the six- 
point lesson plan, if I do not love my students, all of my degrees and skills are useless. 

And even though I have the gift of motivating my students, and help many of them to achieve 
the 85th %-Ule on a Health-Related Fitness Test, it is worth nothing at all without love. 

Love allows a teacher to have infinite patience, to be kind. Love is never boastful or proud. It is 
not irritable or touchy. It is never glad in injustice. 

Love allows a teacher to always believe in the "best" for each student, to be loyal to the profes- 
sion, to endure. Love docs not demand its own way. 

Love docs not point out or ridicule the slow-lcarncrs, but rejoices exceedingly when ihcy make 
progress. 

When I was young, I though only about myself: what I could get. what I could gain. But when I 
saw other Physical Educators really loving their students. I put aside my selfish Icelings. 

In my teaching, these three things remain: faith in my students, my hope for their dreams, and 
my love. Yes, truly. ... the greatest of ihtsc is love. 
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Record Resources 



By 

Mary Lea Bailey 
Leesburg, Florida 



Mary Lea Bailey works 
at the Life Enrichment Center, PO Box 490108, Leesburg. Florida 34749-0108. 



For many years. Mary Lea Bailey has t)een one of the main sources in the UniiaJ Stales for hard-to-lind 
novelty and folk dance records. Her con^ny. Wind Dance, Inc., has been a mainstay for many of us. Un- 
fortunately, she Is no longer in the record business, and so. she offers these other record resources! 

Hello! Because of my current job as Elderhostel Coordinator at a Methodist 
conference center in Florida, I have given up the folk dance record business. 
The good news is that there are still many other companies selling records. 
Here's a list of companies that will appreciate your business: 



* * Lloyd Shaw Foundation, Sales Div. 
PO Box 1 1 

Macks Creek, MO 65786 
Phone: (314) 363-5868 

Ken Spear 
Worldtone Music, Inc 
230 Seventh Ave 
New York. NY 10011 
Phone: (212) 691-1934 

John Filcich 
Festival Records 
2773 West Pico Blvd 
Los Angeles. CA 90006 
Phone: (213) 737-3500 



*** Joan Amsterdam 
International Folk Rhythms, Ltd 
P O Box 1402 
Northbroolc, IL 60065 
Phone: (708) 564-2880 

Gail Shifrin 

Dance Record Distributors 

P 0 Box 404 

Florham Park. NJ 07932 

Phone:(201)377-1885 

Jane Farwell 
Folklore Village 
Route 3. CR SB 
Dodgeville, Wl 53533 
Phone: (608) 924-3725 



* Glenn Bannerman, Celebration Services. 161 Virginia Road. Montreat, NC 28757. 
Phone: (704) 669-7323. (Glenn is an excellent square dance presenter! Just a joy!!) 




Dr. Al Canonico, Educational Consuhani 

108 Still Meadow Drive 

Mariin.sbuig. WV 25401 (304)263-3072 



Jim Rich, Adapted Physical Education Consultant 
North Carolina A&T State University 
103 Dudley Building 
Greensboro. NC 27411 (919)334-7803 
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THE OHIO ASSOCIATION OF 
HBALTH - PHYSICAL ■ EDUCATION ■ RECREATION ■ DANCE 

In Coiuuiiction With MDAAHmD & COFEC 

PACE VI 

"Moving Into The 21st Centuiy: Cuniculum Strate^s 

For ChiUxon's Physical Educatii»i'* 

December 1991 

Dayton, Ohio 

Harold Hadge" Hi^am 2:45 - 3:30 Van Cleve 1 
'lUiythmical Activities To He^ Promote A 
Healthy Body Image" 

Repeat Of Above 3:45 - 4:30 

(Any Birduiays?'- Annivmaries? • Announcements?) 

I ani most happy to dune some thoughts widi you today and some onmnents, 
activities, concepts, simple chaltenges aiMi games you can use to provide children qyportunides 
to succeed. 

Feeling good about ourselves is based m a positive attimde. The better we feel about 
ourselv^, the more receptive we are to d» t^hing/leaming experioices each day bnngs. 

Can we he^ children smile and experioice success - of course we can ! Young 
children need to experience numaous chances to succeed. Build many expexi^^es for success 
into your physical education curriculum. Succeeding can help build a he^thv and positive self 
image. If a young child has few little chances to succeed, he or she will probably build 
a negative self image. 

If oi» of our misrimis as a teachn is to provide all students with the knowledge and 
skills to reach their pgffliilal make sure that all students will be successful by providing 
ei^eri^ices diat are leasooabk. It^s ckay to be sucoessfol and do things your way. 
Experiencing success is inqKmant to everyone. 

Students - find pulse rate - count for 6 seconds!! Rensmber this number. 

1* Moving - focus - diffoent locomotor skills, can you do diese backward? 

Obieqive - students* success and nun^rous chances to succeed. 

Music - fiiebalL 

When we finish - find pulse rate again. Is it more or less than befoie? A healthy 
heart needs exercise to keep it strong. 
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I ^rfed^ to do mv best and keeping tiying, haid to keep trying, easy to give up. 

Game - how many people can you touch in 1 oiinute? Rrst class clap for everyone 
(lecogniticm). 

Focua running aiKi maneu^ting sldiis, eye-hand cocndination. 
Obiecrive - you tried haiil Good for you* 
Music - Axel F. 

Wl«n we finish - check pulse rate - faster (x sIowct? 

ActiviiiM ffff rainy dav - and/or classroom. 

Objective - students success in fimiing, isolating diffcient body parts. 

Focus - stretch, bnKl, curl, make smaller - larger. 

Music - Lady In Red. 

Teaching Hints - how siSffi can you move these body pans? 
fr^ yflnfff"^»ff - patterning time, qwce, feet 

Objective - do it your way, change when you want to (helpful hints - imagine you have 
3 to 6 small hoops (on the floor) to move in - out - across, etc.) 

Fbcus - body contnrf, keep up with music. Very fast 

Music - Gear Jammer. 

When finished - is your pulse rate faster/slower? 
Game « Batdeship. 

tive - learn all parts of a boat/ship (bow, stem, pot starboard) - have EiJN. 



Focus - stcqj/start skills - memory recall - front/back, right side, left side, running and 
dodging skill. 

Music - None. 

T^l||p g Hint - can be played with different locomotor skills, a partner or by yourself 
(utilize). 

Objective - be the best • be successful 
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If rime oenmts: 

A. Jump Ropc - no topes, just pretciid. 

Obiecrive - do a double jun^ without falling andA>r missing. 
Focus - foot patterning/timing^ye-hand'foot coordination. 
TcMhinfl Hints - Usien to music, tiy haid 
Music - jump. 

B. Foot PattCTiina - with or without partner - music - roll with it 
C Folk Dance - focus, foot patterning, time and space. 
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HdCa VI Conf^ranct 

0»cf>mber b, 1991 
.Mn*»t fred#rtck, llbtrty C«nt«r, Ohio 

3rd/4th &rad« aam«« Unit 

iimt f'ocufts To«v«lnq and catching a dtck t«nni« ring with 

efnpha^i« on to%*4nq into ampty «psc«». 

I .o I In the hain Wild Kitcy says. "Toss th« deck caonis rinq in 
an «irchinq pathwav to your partner. Toss tha ring qantly as 
l1 It wa« a trlsbee. You will nead a partnmr: ona gat the^. 
ring. K>n<f qet the space. Stand apart from your partner in 
thit. orrangenienc. ** (Sho w diagra m. ) , § j_ 




uith tht puppeC qiving 
orqaniraClonai and Initiative p«rks. The puppet also 
retlncti Che grip & position ot the ring. 

L.l Wild Kitty thinks you need to turn your tossing shoulder 
towar/j your partner. 

L.^ Hold the ring with thumb on the top and fingers to the 
bottom *o that wild Kitty can see the floor when he/she 
looks through the hole. 

l.j Start the ring alongside your back knee and release It above 

your shoulder. 

1.4 cCall a student up to read the back of a ring picture). 

MaKo a note to start each toes low and release above the 
f^houAder. You will move th rinq above the net if X observe 
you demon«»Crating the correct starting and release 
po«;i Lions. 

i.b Catchers make the flnqers stretch up and the thumb pull 

downward. fhi* make* a catching mouth. Try to make every 
cr«Lctt on handed* 

l.b fcemember fingers up i 1^ catching above the chest, fingers 
point down to catch below th<» chest. 

I./ fcye the ring from your partner's hand into your hand. See 
vour finger*. squep;?e the rinn* 

i.M ^Student read writing on ring). Try to move this ring above 
th 9 r op fi' by m<<k ifiq ^very ratch one handed* 

i.M Lount the number of c^itchp^^n vou and vour partner can share 
he tor*- vou h€*^r th^* *r.rc»p ': innai. 

„ u \n*\^^r*> t.rv to m-^Kr- e.^ch f.o-. - ijrcH, Catcher try to m.jKe onrf 

m SESTCOPYAVAIUIBLE 
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homonibdr. think ba^k. how do w# htlp tht to«« b«com« »rch«d? 
<<.rari: rtC bACk hip/ thiqh and r9i9»^w abov* Ch» »houAd«r.) 

A<> soon a«. I counf: 10 Arch«d to**.*^ Ch« ciAS« •arns a 
-tCicKer. (Choo5« a «tud*ni: Co put up the »tick»r.) 

Catchar« be ready. Show m« what a ready catcher iooke like. 

A:, toon rtf. I count 10 ready catcher*, who »ucce«sfully 
catch, another sticker can qo on your medal. 

fo->«-€rs iC'T's %ee how ready our catcher* are! ro«6ers 
*om€Lime« send the ring above the chest of the catchers and 
5.ometimes iower than the catchers chest, ,i 

It" you and your partner are super successful you may want to 
move and practice tos^inq and catchlnq over the rope. 

As you toss, see if you can aim the rinq toward the space to 
the riqht or left of the catcher, forcing them to move to 
c *i «. c h . 

fcvory moving catch 1 see deserves a point - 10 points and 
another sticker belongs to the class. 

for e.very moving catch, give your partnership a point. If 
the ring 1 dropped start over, with one. CWhlle they ar« 
Ucung this, group them in 4's.) The first two count catches 
until you have a miss. Then the second pair will try to tie 
or beat your score by one. 

rosters, send the ring over the rope straight to your 
partner . 

Demonstrate how dedicated you are at giving your partner 
qual i ty prac tice . 

Let's see which partners can share 10 or more catches in 30 

"ieconds . 

It you think you are ready, begin to toss to spaces about 
your partner. t=orce them to move 2 or 3 «.teps to catch. 

Remember you must be committed to helping your partner 
practice. Pick spots about the catcher so that is possible 
not impossible to catch. 

(1rt»<e your partner lock like a super star. 

cst.chors se-p it you can step under the catching hand with 
rh- T.^mt' toot. Thic '.<\ 1 1 I 1 ow you to pivot as you catch 
fnifjfin down the time b<?t:w*;en catch and tos-^. 

r o I . Ilo.tt- « hf* »inn .n h\r hifih t-o s'nch «.ide so th" 
r,^frfi.:.rA hiv*> nior*? t i m. to s'^nd a mr.'r,c,^Qr, to Choir «-^teppim 
t o <> 1' . 

lo-.--'->r. qtvf.' i.h^ c.iLcfj-r (>'..irn. ^s/'.-ry time they «;Lep undfr 
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n.u uhac does stepping under tht catching hand help ydu •ava? 

I T ime i 

4.1 Pretend that you are catching, pivoting, and to««ing in slow 
motion . 

4. la Which foot plvotsV 

<4.ib When you pivot, what side ot your body l« ciosaet to 

the rope.'' 

M.ic it you catch with you left hand, which toot staps 

under that hand.'' 

n./. ^hoKt me how you can blend your catches Into toeaes no matter 
which hand your partner ?ends the ring toward. 

Uhicti h.jnd caught the ring? Check which toot stepped 
forward. ^ „ 

«.^b freeze. You just caugnt the ring. What did your teet 

do i' 

Old the ring stop moving between the catch and the 

4,i lo^s the ring so that your partner must catch on the run to 
the right or left. 

4.aa .Old the ring travel to the side of the catcher? 
4.3b Where did the tosser *tep? Old that give you any 

clues about where the ring was headed? 
4.3c When your turn to run and catch which side is to the 

rope? Which hand would be closest to the ring? Which 

toot is closest to the rope? 

4 4 As you finish with the above question make a group of 4. 

Two on each side ot the rope. The back player slightly to 
the side. * 

Jl 

fcxplain that the front player is responsible for the area 
clo'-.oct to the rope and the back player is responsible tor 
covering the space in the back half of the playing space. 
roc?.er. eend the ring to a space near the rope, catcher, 
wtien you become the tosser send the ring to a back space. 
Share the ring equally. After demonstration, on the signal, 
share the ring equally among the four people In the group. 
YOU will necd'l ring, plrace return the extra one to the 
string. 

'ma Why did the back player catch that toss? (It went 
ov-r the player's hrad). Which ot you «-.hould be 
rf.pon':. i b L e tor catching a to<;s like that? 
4.4b Whv di<in't yon citch Zbr rint}:' (Not rertdy. eye^ not 
o fi rim). 

Ufi.at could you do to help each other know who is to 
•latrh th*:- r\nnl' Uh.ir Mo pi.^yfv-- <1o in baseball or 
'.«! I f. h H I ; 

1 nor. jc-'d HecKy wh^- n pJ .iyjnn th^- ba«-K po'. inion. ShP is 
moviM'-, uiTh the front pUyer .tbout .in nrms length bt-hind. 
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How do you think thi* niqht h«lp th» front playtr? <If thty 
mi:.i. the t>Ack might cAtch it.) Ye«. thi» cailfd "backing 
up". On the qo signal, playars back up tht front player. 

A.ba How clo»f were you to the front playar? 

<i.!>b Where were you in raiation to the front player? 

4. be How could you mova mora quickly to "back up"/ 

i.h On Che qo «iqnal. L point will be •arnoti each time Che rinq 
lands on or Inclda the boundary llne« of the oppovlnq taam. 
it the rinq land« out of bounds or is tossed under the ropa. 
a point i ft f-arned by the recelvlnq team. 



Loqsdon. B.J., Aliema", L.H., Clark, 0., Sakola, S.P. * 
liS*ttb>. Ph ysic al educatio n teaching units for program 
developm ent: tirades K-J and Grades 4~6" T Phi X adelphia : lea & 
Fpbiqer . 



Motivational Techniques 

i>AC£: VI 
Uecea&er b, 1991 
Janet Frederick, Liberty Center, Ohio 



The prenise of ny work In aotlvatlonal techniques Is that 
physicaX educators need to tocus students concentrat.lon so that 
each practice repetition is as close to perfect as possible, 
riease note that the students tocus on one prioritized coachlnq 
hint at a tit j. 

•The toliowing is a delineation of the aotlvatlonal 
techniques presented today. I have Included coaaents that seen 
relevant to the implenentation of each technique. The nunbers 
preceding the explanation correspond to the tasks in the attached 
unit plan. 

l.O "Wild Kitty", the puppet, began dellverlnq feedback about 
two years ago. I use It sparingly. The puppet works well 
in grades K-3. The only problem is that everyone wants a 
visit with the puppet. I stress that "Wild Kitty" only 
visits students who are working diligently. 

1.4' The deck tennis mini bulletin board was patterned obviously 
aftep the actual gaae equipnent. Therefore, this working 
bulletin board is for one grade level and Involves three 
honerooss. in each lesson, the rings change their 
representation to correspond to the coaching hints planned 
tor that specific lesson. 

2.2 The aedal bulletin board is an exanple of a board for all 
grade levels and honerooas. In this particular instance, I 
had seven medals. One per grade level. I count ten 
exanples of on-task actions before rewarding a sticker for a 
nedal. (That number is flexible) With a generic board, the 
teacher can custoa design tasks, highlighting particular 
coaching hints, affective behaviors, and recognition of 
initiative. When I first began the motivational 
experiments, I gave a candy treat to the grade receiving the 
most stickers in a three week period. Mow, I only award the 
stickers. 

2.9 Cooperative competition a unique twist to normal 

competition, students receive a higher quality practice in 
this situation. The partners focus their attention on the 
ability to make the elements of each technique re-occur for 
each repetition. The cooperative play builds team 
responsibl lity. The competition gives the students a goal 
to achieve. 

t - 

i.j A Single token can be qiven to a partnership, an entire 
class, or an individual. At the end of the lesson, the 
tokens are collected and counted. The number can be 
recorded on a chart. View the scores trora difterent 
perspectives. A class could strive toward the highest 
number tor the day or we*»k. A class could try to increase 
the number ot each lesson. They could challenge another 
class to a token dual. 
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into a sehool vld« pro)«et. 
■ tor quality bohavior and/ 



or acadosie aueeeaa. Tha atudants turn in thalr dollara on 
Friday. Tha nuabar la racordad. At tha and of tha yaar, wa 
will hava an auction ol donatad gooda for tha studanta to 
buy with thalr 3HZLB aonay. 

4.0 During thia laaaon, Z aa focuaing on halplng tha atudants 

assess thalr personal tachniqua. I ballava that It la vary 
aotlvatlonai to ba deaply involvad in your own laarning. 
Answarlng questions foreas tha children to foeua on what 
their body xs actually doing. Tha tou^h thing for the 
students la reallxlng that the correct answer is what they 
actually did rather what is technically correct. Through 
questions, I believe the children understand that they can •* 
control their bodies. 
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WMtlttng Numtert 

Children begin by jogging around the perimeter of the gym. The 
teacher blows the whistle a specific number of limes. For example, 
when the teacher blows the whistle three times children form groups 
of three by joining hands and turning in a circle. Game continues 
changing the number of whistles. Vanations may include: 

-galloping, skipping, hopping, jumping, around the 

perimeter of the gym 
•combine auditoiy sisnal with visual signal by 

holding up a card with the number printed on it 
-when number of whistles are heard have students 

hold up fingers with correct answer 
-use various musical instruments to make numbers 

instead of the whistle 
-shapes can be formed by students' bodies; three 

whistles would form a triangle 



Body Lttlert 

Students form letters using their bodies. All students can begin by 
making one letter. Students can sit, stand, or lie down on the floor to 
form the letter All students should be part of the letter. Variations 
may include: 

-divide students into teams and see which team 

can aeate the assigned letter first 
-have studente spell a word 
-have students create a word for others to read 
-have students ma^e the first letter of the teacher's 

name 

-build any consonant in a specific word 

-build any vowel in a specific word 

-this activity can be done without verbal 

communication amoune the students 
-do with shapes and numbers 

ERIC 



Count the Syllatries 



Have the students spread around the gym is a jogging line. The objeci 
of the game is for the students to jog around the gym until the teachei 
says a word such as "motor". Each student must quickly count the 
number of syllables in the word. Since there are two syllables in the 
word "motor*, groups of two are formed by the students. Any student 
left alone spent too much time counting the amount of syllables. 
Students begin jogging around the gym again and a new word in 
called. ( We suggest vocabulary words in the back of the reading book 
for a source of words.) Variations may include: 

-have students spell the word as the groups are 
formed 

-have the teacher call a number such as three and 
have the students quickly form groups of three. 
The task of the groups are to come up with a 
three s>'llable word 



ComfM'ehension Race 

Students are divided into four teams. A simple obstace course 
is set up for each team. Teacher reads a short paragraph and 
will begin the game by asking the first person in each team a 
comprehension question. First person to answer the question 
correctly leads his team through the obstacle course while the 
other teams are delayed running their course for two seconds. 
The first team to complete the course and sit down in line 
scores a point. Variations may include: 

-with identical equipment have each team design 

their own course 
-use questions from the classroom teacher 
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Sp«l»igtMBoiinM 

of ball Uml J5fn hTbSiS *etan each 

each wrd. Example: ^ swlls Ibi wwU while 

rompleied. Variations may indude: 

-repeat word six iin«s alicritaiing the bounce wilh 

the right and left hand . 
-iwe a wMtical toss Instead of a bounce 
-hSSe s^dwtt move whUe bouncing or iossmg the 

hsill 

-luive students spell words from memory 
.^rtnc« spell tfc words as they loss and catch 



TtwRtgmA^Chlckwi 

Instroctor teaches the students this jingle: 

Thislsmyrijhl wing 
1 try to hold it hipli 
Thblsmyleftwma 

I tiY to reach the sky 
Right wing, left wing 
Turn your wings around 
Uft wing, right wing 
Pound, pound, pound 

Students perform this imilviduaUy, P^^^^fj^i^'Z """^ '^''^^'^ 
wing Re^at the jingle, substitulmg feet for wings. 




1« NunriMf ilwt 

Niunbeis from one to one hundred be secured on llw «jm 

fkm. Nuirijers can be made "SJi'^^ABKS. w?^^ 

or numbci* can be steadied to the floor. Oillciren begto on any 

number and... 

•mardi and number identification 
>marcfa backward v^mt counting 
-hop and skip cmint 
-jump and count by two% three's, cic. 
.^lop forward and ^ on an odd/even 

numb^ 

-subtract three from the number you are on 
by junqxing backward 

-j^ anni^ once and stop on a number that 
acMsuptofWe 

-Jog arouiHl oiwe and stop on a number greater 
than 67 and less than 29 ^ 
-jog backwards and stop on a number between 
33 and 46 when you hear the whistle 
-jog around and stop on a multiple on five 
when you hear the whistle 
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SQUARE DANCETIME TEACHING PROGRAMS 



BY 

DR. JACK MUBTHA 



INTRODUCTION 



SQUARE DANCETIME TEACHING PROGRAMS include four separate programs: 



• First Steps Program Grades K-3 

• Pre Diamond Program Grades 3-6 

• Diamond Program Grades 4-9 

• Double Diamond Program Grades 8-Adult 



SQUARE DANCETIME TEACHING PROGRAMS are limited Instructlwial and party programs that are 
deSsT^ to «Jrt^neTh9 best cf square dancing's historic dances ^m^ the best of today s popula- music 
^^^^^^ Hmfted to the first 33 calls In CALLERLAB'S* teaching sequence for the 

Mainstream Program phjs some Interesting circle, line and no-partner dances. 

Tha Drincloal focus of the program is to provide effective materials for teachers who must use cailBd 
of all agw, kindergarten through university seniors and for specie education students. 
Professionalteachersknowthmteat^g any subject requiresflrstthaitheyuMconsId^^ 

SeSStoX^^ their imeri^ with each other. That requirement is doubly important when 

tS^^jrSaS Thisformc^dancedependsonieams^rftoiffcoupl^workngci^^^^ 
M theydSce quick. mSing patterns which are choreographed as they dar«e by creath^e callers. Tlie f un 
^dScciiement builds If the ctencers aro successful. The more interesting the pattern, the more successful 
the dancers feel when they accomplish the pattem without error. 

SQUARE DANCETIMETEACHING PROGRAMS emphasize teaching without altowingthe student to memo- 
rteereS^dsorcho regraphlcpatterns. Teachers use the FmiamentBhi cf SquBte Dancing. LeveU (also Lcve 

eamKJ bv the students. The teacher does not walk through the practtee danc^ jnstead all(ws the 
SuSs to trv To apply their teaming as they dance those patterns for the first time. Once the cal s are 
teameT^e feac^^^^^ «cord away and doesn't use it again until ready to teach 

Soriak^Hs -^^^^^^ 
Saysandu^e^^^^^^^ 

dance patterns for line, circle and no-partner dances, but not for called square dances. 



These programs aro endorsed by CALLERLAB. the International 
Association of Square Dance Callers. The calls used are the first 
33 calls on the Mainstream list adopted by CAUERLAB. 




^ JACK MURTHA ENTERPRISES • P.O. BOX 3055 - YUBA CITY. CA 95992 • (916) 673-1120 1 ^ 



THE SQUARE DANCETIME TEACHINQ PROGRAMS 
^ Dr. Jwk MkittM 

Thi SQUARE DANCETIME TEACMNQ PROGRAMS are desfgned to provide a fftmewofk lor a coorifinated and pro- 
jejaWe aquaro dafwe curriculum which includes every grade level from kindergarten through university 
«er^. Property taught, the program includes the Hsted square dance calls plus square dance attitudes. 
Denaviws, and courtesies. 



FAST STEPS raOQAAM 
GRADES: Kind«rQ«fttn - Third 



t Oav«oeii^ UteraSty 
. (f%8hl a Uf t) 

3. MwvliH) |»r«c«ont 

4. Par^ CwrtesiM 

5 to mtyttm 

6 LMmk^ Bln^ig DancM 



t ORCU LEFT i «QHT 

z Fcmmno a BACK 

atK>SAOO 
&n«MENAOe 
7.f«(»lTil^GRAN0 
aSTAflS 

tt »>UT A COUPLE 



FIRST STEPS is a program for smal diWren in k^dergarlen 
throu^ third grattes. The emphasis to on teaching skua and 
cwieepts that wi h6|> them begin square dandng in the 4th 
and Sth grades, if they can react qutekly and ctmvctly to 
ri^t and left dreetions. Isten carshily, (oSow iSrecttons accur- 
ately, stay in rtiythm with the music, and treat their partners 
and teammates courteoi^. they wi learn this American 
Folk Dance easily. 



PREHWAJWOND PROffiWM 



y G«A0^3-8 



• Ustaiing sm 

• Movtng n nhylhm 

• Lwittig D«Ret» 

■ CourtMy 



a. t»OSADO 

4 smta 

a PRmENAK 
a AUEMANOS 

7. mm a left grand 

a SIAR 



The PRE-DIAMOI^ f^GRAM for third Xhroii0\ fifth graders 
irwbdes the f^st eight cals on the CaSerlab Basic 
^c^fram List, Ttwm cals are tau^t on ^de A of the 
Le^ I Fundammtals of Sc^re Dancing Record Practice 
dances are Imited to the e^l caBs. but use niany inters 
esUng varlalkm 



DIAMOND PROORAM 
a)ADE& 4-9 



Caa« 



FoSowing OiracUons 
Mo\^ In Rhyihm 
iBKrSiQ Oaness 
Itoimwork 
Courtasy 



Va And« 
ft STAR PROf«NADE 

ia PASS nm 

n SPLfT A C(%fll*LE 
la HALF SASHAir 
ia UTURNBACK 
14 SEPARATE 
nS^ COlfflTESV Tl^ 
«. LADIES CHAM 
17. DOPASO 

IS. LEAD ID THE l«SHT 
ia RIGHT S LEFT THmj 
2a GRA»S> S(%MI% 



t«venty caSs btdiMled in the IMMONTO PROGRAM provide 
enoi^ ca^ to aBow creaUva caOsrs and teachers to 
devetop and present an almost infinite nurr^ of inter* 
est^ dancea 

Tea^ws need to develt^ a laiga fie of recorded dances 
M{b(S to the ca9s bi the pro^m^ irK^tfiig many chor- 
eographic variation and a variety of voice and music pre- 
sentatkma Again, the cab are taught usung ^tructional 
reciM'ds wNch are then ;HJt amay mi practice records pre- 
sented without waflt tfvoi^ w instructic»\ 



DOUBLE DiAM0^O PROGRAM 
GRA^ S-AtfuH C«Bs 



Ll«>*n^ »m 
FoSowiri Dirtctlons 
Moving in Rhythm 
LBimtoig Osncet 

Courtesy 



f-2a And. 
21 STAR Tmu 
22. CnCLE TO A LME 
21 BEND THE LME 

24. ALL AROUKS) CORNER 

25. SEE SAW FARDiSR 
2a SQUARE THmJ 

27. CALff:OR^BA TVmt 
2a DIVE THRU 
2a CROSS TRAL imi 
3a WHEEL AROUhO 
31 ALLEMANOE THAR 
32. SHOOT TkfE STAR 

aa ajp the clutch 



Dancing the DOUBLE DIAMOf^ tHrty-three caUs weU is a 
major achievement fra* a sctioo) or ct^ege ciasa As 
in the other programs, once ^ caOs have been learned, 
dance records are presented for the dass to dance with- 
out special ^tmctioix ITiis i^'ovides the same type of 
experience a square dancer fias with a live caSer; the 
square dancer does not know what the caiter wS) cafl and 
the student has no Idea what the record will require. 



THE FUNDAMENTALS OF SQUARE DANCING INSTRUCTIONAL RECORDS, LEVEL t, II AND III are used in 
teaching the calls. Yet to be recorded are a few listed cails which were not included when the instruc- 
tional records were originally produced, including Ladias in, Man Sashay, and Chain Down the Line. Currently, 
additional practice records specificaiiy targeted to a given program, and carefully recorded for teacher use, 
are being developed and will be made available. 
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Y'ATX rJIMK " SD 504: 

. Separate 
. Ya'AIl Cose 



. Chains 
. Suabers 



This albua offers Instructional and practice material to help dancers learn the calls 
In the Diamond Program (calls X-20). Ihose calls are lully described in the Level I 
album with the exception of two calls— Pass Thru and Separate. Directions for these 
two calls are included on the Insert in this albua (SD 504). The call Separate Is 
featured on a practice band. 



This albua offers acre instructional and practice aaterlal to help dancers learn the 
calls in the Diamond Prograa (calls 1-20 >. These calls are described In the Level I 
albua with the exception of two calls — Pass Thru and Split the Opposite (or Spilt the 
Sing). These two calls a?S^flned on the insert in this albua (SD'505). 

vracraiA SD 50fi (For Six Couples); 

The Virginia Reel has a rich history and is a traditional favorite of dancers avery- 
where, young and old alike. Early colonists brought this dance from England to 
their new hoae In America. Early versions of this dance were done in long lines and 
took an hour or more to dance. This version of the Virginia Seel is designed for six 
couples. It is a peppy, fast moving variation that is easy to learn and fun to dance. 



WTlTg Piy SOII&PP - SD 507: 

This Is a novel dance done in a square formation with an extra person in the center 
as the Hlne Pin. When the call is given for all the gents (or ladles) to star in the 
middle, the others Join the Fine Pin in the middle and raake a star. When the 
command is given to "Bre^h and Swing", bedlam breaks locse! There's five In the 
center and only four on the outside, the one left without a partner is the new Kine 
Pin. This dance will bring lots of fun and excitement to your square dance prograin. 
Use it sparingly; save it for special occasions. 

PgBQRAH - SD 508: 

. Valkin' After Kldnight (by Deborah Parnell) . Keep On Smiling (by Jack Kurtha) 
. Oh Lonesome He (by Debrorah Parnell) . Corner Swing (by Jack Hurtha) 

This album offers instructional and practice material to help dancers learn the calls 
In the Diamond Program (calls 1-20). This record Includes calls 1-16 and is called by 
Deborah Parnell who is one of the most popular callers In square dancing. Deborah 
calls all over the west coast from Alaska to Mexico as well as in Canada. Her lovely 
voice makes for a very pleasant square dance experience. On Side B of the record, 
Jack Kurtha calls a novelty dance that features the call Swing. Also included is a 
short, instructional lesson on swinging your corner. 



. Arm Turns 

. Friends Quadrille 



. Split the Opposite 

. Gonna Build a Xountain 



Enjoy! 



DIAX05D SQUARE DAICE PROGS AHS 



INSTRUCT ma AI. AHD PRACTICF MATERIALS RSVIEV 

KI9I ALBUKS 



FASY DAHCES AHD M I XERS 91 - SD-500 

. Rockm* 
. JT Xixer 
. HI Selghbor 

Included In this albuo are three lively, easy and enjoyable nlxers. Although the 
auslc Is very different for each dance, the steps used have enough in connon so that 
leaders can easily teach all three in a short tine. 

tou can use these dances in more than one way. Each is written as a sixer, but can 
be used as a partners-only dance by changing the ending so that each ends with the 
same partner instead of a new partner. Both Rockin* and the JT Xixer are easily 
changed to no-partner dances. Use the same basic figures, but substitute a finger 
snap or clap own hands for clap partner's hands, and substitute a side to side two 
step for the slow Dt^ado. Creative leaders nay even write their own dances to the 

BUSiC. 

niRCl.g A^D SQUARE T^AITCES - Rn~5Qli 

. Grand Old Flag . Good Tlae Square 

. Circles and Proaenade . Let's All Star 

This is an unusual albun. Each dance has been choreographed to dance equally well in 
either a square with four couples or a circle with any nuaber of couples. The 
dances use only the calls on the first four bands of the instructional album 
FUVDAXEVTALS OF SQUARE DAITCXIIG, LEVEL I Oevel 1).* The saae calls are those listed 
froa number one through eight on the 1990 Caller lab list of calls. 

PRnMf.HAPKS AUP STARS - Sn-502: 

. Elvira . Happy Song 

. Promenade Time . Star Tine 

This album Is appropriate for anyone from the fourth grade through senior citizen who 
is learning to square dance. Only the first eight calls listed by Callerlab are used 
and one of those. Swing, is only used once (on the last dance). Swing will be 
featured on another mini album in this series. 

Both SD-501 and this mini album, SD-502, are for use with new dancers who have 
completed learning Side A of the Level I instructional album. All calls used are fully 
described in that album. 

EASY PABCES AXD WT1CFRS #2 - SD-5Q3: 

. Oh Johnny 

. Patty Cake Polka 

. Bingo 

Three all-time favorite classic circle mixers are included In this album. One side ai 
the record is cued with the dances, the other side is music only so dancers who know 
the dances can enjoy the nice music and creative teachers can present Interesting 
variations of the dances. 




t FUNDAKEHTALS OF SQUARE DANCISG, LEVEL I (VV 6001>. by Bob Ruff and Jack Murtba, 

henceforth referred to as Level I', also Level II - VV 6002, or Level III - VV 6003. ' ' 



RECORDS NEEDED 
for the 

SQUARE DANCETIME TEACHING PROGRAMS 



FIRST STEPS PROGRAM (GRADES K"3) * 

1. SD 1001 - First Steps A 

2. SD 1002 - First Steps B 

3. SD 501 - Circle and Square Dances 



PRE DIAMOND PROGRAM (GRADES 3-6) * 

1. TSS - ** 

2. WW 6001 - Fimdamentals of Square Dancing* Level I 
OTHER RECORDS FOR PRACTICE : 

1. SD 503 - Easy Dances and Misers ^2 

2. SD 506 - Virginia Reel for Six Couples 

3. SD 507 - Nine Pin Square 



DIAMOND PROGRAM (GRADES A-9) * 

1. TSS 

2. TSS n 

3. SD 008 

4. WW 6001 

5. WW 6002 

OTHER RECORDS FOR PRACTICE: 

1. SD 506 - Virginia Reel for Six Couples 

2. SD 507 - Nine Pin Square 

3. SD 508 - Deborah 

4. SD 4000 - Burgers and Fries 

5. WW 6501 - Fundamentals of Square Dancing, Party I 



- Venus 

- Fundanentals oi Square Dancing, Level I 

- Fundamentals of Square Dancing, Level II 



All three programs overlap. 



TSS includes: 



xSS ill includes: 



SD 500 - Easy Dances and Mixers H 

SD 501 - Circle and Square Dances 

SD 502 - Promenades and Stars 

SD 002 - Gordo's Quadrille 

SD 003 - My Bonnie Lies Over the Ocean 

SD 503 - Easy Dances and Mixers 02 

SD 504 - YA'All Come 

SD 505 - Friends Dancing 

SD 009 - Grand Square Six Quadrille 

SD Oil - Diamond Hoedown 



JACK MURTHA ENTERPRISES • P.O. BOX 3055 (Zip 95992-3055) • 146 CLINTON ST. • YUBA CITY, CA 95991 • (916)6730120 
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SOBESTSOS'S COUffTHY & CLASSICS 
2933 Fulton Avenue 
Sacraaento. CA 95621 
(915) 972-1275 



PIXFLE RECOHrS 
1701 Santa Clara Drive 
Sosevllle. CA 95661 
(916) 661-2600 



3PBLA. 25C. 

Vada Fry & Larry Johnson 
Highway 129 

7o. Clarenont, GA 30527 
(404) 983-9391 



SQUASE DAVCE FASHIOII EXCEASG 
3262 E. 1st Avenue 
Vancouver » B.C. 
CA5ADA V5H IBS 
(604) 251-5530 



}1£SHBACH'S 
323 Vest 14 til Street 
Houston, TX 77006 
(713) 862-7077 



SUHDAECE 
9356 Vatlck 
Sepulveda, CA 91343 
(818) 891-6622 



SUFHEXE AUDIO 
271 Greenway Bead 
Hidgewood, HJ 07450 
1-600-445-7398 



BOB RUFF 
6459 Edoaru 
Vhittler, CA 90605 
G13) 693-5976 



ED KREXER'S FOLK SHOVPLACE 
155 Turk Street 
San Francisco, CA 94102 
(415) 775-3444 



DA7E AID BOND IE HARRY 
14306 Lake Road 
LynnwDOd, VA 98037 
(206) 743-9513 • 
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Youth Fitness 

PHYSICAL RTNESS ASSESSME^f^: 
A PRACTICAL OVERVIEW 

Debra S. Berkey, Ed.D. 
Associate Professor 
Depar^nt of H.P.E.R. 
Western Michigan University 
216 Gary Center 
Kalamazoo, Michigan 

INTRODUCTION 

While the methods of assessing physical fitness among practitioners and 
investigators has varied widely over the past three decades, one 
conclusion has consistently surfaced in youth fitness studies: American 
youth are, in general, physically unfit! The National Children and Youth 
Fitness Studies I and li revealed that a full one third of the youth in the 
sample tested were too physically inactive to benefit from aerobic 
exercise (McGinnis, 1987). A number of reasons have been advanced for this 
situation. Television viewing practices, poor nutritional habits, working 
parents, and perceptions of parents and children toward physical activity 
contributed to the physiological condition of children (Kuntzleman & Drake. 
1984). In addition, the reduction of physical education Instruction as well 
as the quality of the experiences provkJed have directly affected both the 
psychomotor perfornnance and attitude of children across the United States 
(Ross & Pate, 1987). The results of these factors have combined to cause a 
trend in the incidence of debilitating conditions among children. For 
example, Glass (1973) observed heightened coronary risk factors among 
5000 school children over a two year period as well as a significant 
incidence of obesity. Rose (1973) reports that the first signs of 
arteriosclerosis begins to appear around the age of twol Though many 
variables may reduce this the occurrence of cardiovascular risk, physical 
activity appears to be the most significant factor though children do not 
typically engage in high-intensity activity during which the training heart- 
rate is attained (Gilliam. 1982). Clearly, the importance of physical 
fitness assessment as well as the use of such instruments to educate and 
develop fitness is essential to the impact of physical education in the 
United States. The purpose of this article is to: (1) briefly examine the 
historical development of physical fitness tests; (2) analyze the 
components of the tests available to the typical public school physical 
educator; (3) provide a sound rationale for the use of selected tests 
within the elementary physical education curriculum; and (4) recommend 
some activities to use to develop physical fitness among children. 
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HISTORICAL REVIEW 
introduction. . 

The notion of physical fitness assessment is certainly not novel in the 
United States. Until the 1950's, however, a great deal of the physical 
fitness assessment occurred in direct correlation with the military 
pursuits of the nation. The first report of the physical condition of the 
residents of the United States occurred in 1918 when the medical 
examiner's report indicated that one third of the males drafted were not 
physically fit and rejected in the military draft (Bucher, 1968). 
Subsequent and consistent reports followed after WWII and the Korean 
Conflict. In short, each time a war broke out in the world, the nation was 
reminded that physical fitness levels among the male population was 
predominantly low. This resulted in the rejection of many draftees and 
produced concern for the condition of the population at large. The latter of 
the world conflicts mentioned above as well as a research study conducted 
by Hans Kraus and his associates in the U.S., Germany, Italy and 
Switzerland produced an attempt at systematic assessment and 
development of physical fitness in American Schools (AAHPERD, 1981). The 
results of the Kraus, et. al, study indicated that the performance of 
American school children on a test of minimal muscular proficiency was 
inferior to that of their counterparts in Europe (Kraus & Hirschland. 1954). 
This caught the attention of many, most notably the administration of the 
then-President of the United States. Dwight D. Eisenhower. In 1956, 
President Eisenhower organized a national conference to consider the 
fitness of American youth (AAHPERD, 1981). This conference served as the 
impetus for the formation of the President's Council on Youth Fitness 
(Mood, Musker & Rink, 1987). Concurrently, AAHPER Initiated the AAHPER 
Youth Fitness Project which culminated in the production the AAHPER 
Youth Fitness Test which was released in February, 1957 (AAHPERD, 1981). 

nontempor ary Tests 

While the AAHPER Youth Fitness Test was the first to be produced by the 
physical education profession, many other batteries were soon developed. 
The original test, itself, was revised in 1965 as well as 1975. All of these 
versions were norm-referenced batteries accompanied by an award syftern 
based on participant performance. Other tests such as the National Youth 
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Fitness Program, AAU- Chrysler Fund Physical Fitness Program and the 
Fitnessgram have surfaced over the past thirty years. In 1975. AAHPER 
decided to investigate and up-grade the YR. This decision resulted in a 
radical departure from the traditional test which relied heavily on the 
motor abilities of the participant as opposed to the health-related 
components of physical fitness. In 1981, the Health-Related Physical 
Fitness Test (HRPFT) was released. The HRPR was also norm-referenced. 
Another revision of the test was released in 1988 when the Physical Best 
Test was released. The Best Test represented yet another departure from 
tradition as this battery was criterion as opposed to norm-referenced. The 
President's Council on Youth Fitness (now the President's Council on 
Physical Fitness and Sports) continued to produce the Youth Fitness Test, 
modifying this battery slightly to include some health-related items. This 
test battery is currently referred to as the President's Challenge. Many of 
the tests available today are criterion-referenced and include systems of 
recognition as well as educational programs designed to motivate and 
enhance physical fitness among American school children. Computer 
support is another component which has made an appearance on the market. 
An attempt to provide recognition for many levels of participation has 
begun to evolve during the past 10 years. The issue of the levels of 
physical fitness among American school children has continued within the 
physical education profession as well as other related professions such as 
medicine and the physical fitness industry. It is critical that physical 
educators are fully cognizant of the tests available and the p.oper use of 
these tools in the educational setting. 

PHYSICAL FITNESS TEST COMPONENTS 
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Norm- V. C ritflriQn-Refflr«nnfld Tests. 

Initial tests available to physical educators vers norm-referenced. In 
general, this means that the test was administered to a large sample of 
individuals and. based on that sample's performance, norms were 
constructed on a 100 point scale. Two sets of norms were developed on the 
basis of gender and arranged by age. So, for example, if a 10 year male 
performed 25 sit-ups on the HRPFT, his score would be compared to other 
10 year old males who participated in the sample used to develop the 
norms. In this case, the student's score fell at 65th percentile. This means 
that 64% of the sample performed less efficiently than the male tested 
while 34% of the sample performed more efficiently. The contemporary 
tests used in many educational settings are criterion-referenced. This 
generally means that standards presented in the test manuals may be based 
on norms, however, the criterion presented indicates a cut-off standard to 
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which individual student's scores are compared. So, the participant 
compares his or her scores to a standard as opposed to the score of other 
individuals who took the test. 

Physical Fitnftfft Tftftt nomponents. 

A summary of the components included in popular physical fitness 
test batteries is illustrated in Table 1. Four of the five tests listed 
include forms of an endurance run. and flexibility of the lower back 
(sit & reach). All of the batteries include abdominal strength 
(sit/curl-ups) and upper arm strength (pull-ups, flexed arm hang, 
push ups). A body composition variable is listed in two of the tests 
while the shuttle run appears in three of the tests. All of the tests 
include some form of recognition system. Several levels of 
achievement are attainable within each testing program. Computer 
program support is available for two of the programs listed enabling 
the teacher to generate reports for the participants as well as the 
parents and the general public. Educational materials may be 
purchased with or in association with the complete package of the 
tests in three instances. ^ 

Salftctinn P hygir^al Fitnasfi Tests. 

It is important to consider the variables actually assessed by the the 
components of the tests listed. What do the results of the test items 
really tell the practitioner? To understand this, the educator should 
consider the general influences of human performance. Each human has 
fixed genetic potential over which no control may be exerted. Explosive 
strength, for example, is an ability which may not be developed beyond the 
genetic limit of the Individual. Skills, or goal-directed movements are 
dependent on the ability structures found within each human being. The 
extent to which an individual has abilities will obviously effect the 
profkJiency of skill observed of that person. The case must be made then 
for health-related abilities as opposed to sport-skill related abilities. 
Health-related physical fitness is associated with those variables which 
may prevent disease and/or enhance health such as cardiovascular 
endurance, body composition, muscular strength and endurance and 
flexibility (Nichols. 1990). Johnny or Suzy Public could, conceivably, 
function efficiently in the every day tasks associated with life without 
high levels of explosive strength. Health-related abilities, however, have a 
far more reaching impact. Flexibility, while dependent on bone structure 
gender and genetic factors, is an important factor in the life of every child 
and adult. It is estimated that 50% of the adult population in the United 
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States has low-back syndrome (Cundiff & Brynteson, 1979). Cardiovascular 
endurance is influenced by factors such as gender but. is modifiable 
through conditioning. Cardiovascular disease is the leading cause of death 
in the United States (American Heart Association, 1988). Thus, the 
relevance of the assessment and development of these components should 
not need a detailed explanation. Considering this information, the 
practitioner should evaluate the use of the test batteries based on the 
long-term value of the information each item will generate. The use of the 
Marine Corp Fitness Test is questionable due to the abilities actually 
assessed by the items. Push-ups. sit-ups. the long jump, pull-ups and the 
shuttle run emphasize explosive strength abilities of various body 
segments of the body. The remaining tests provide information which 
should be of value to the child, parent, and school district as well as the 
practitioner. The components listed in these tests are health-related. The 
comprehension and application of the information resulting from the 
administration of these tests provides a basis for the self-assessment of 
the variables associated with physical fitness which is critical to the 
function of every human being, physically skilled or not. The selection of 
any one of these test batteries should not be based on the system of 
recognition available nor the professional organization sponsoring the test 
program. The variables included on the test, the constraints associated 
with specific educational settings and the information which is provided 
to the teacher, student and parent as a result of the administration of the 
battery are far more important criteria. 

USES OF PHYSICAL FITNESS TESTS IN THE CURRICULUM 

t 

Tflstinf^ with fl Purnosa. 

Definitions of physical fitness range from ..."the ability to carry out daily 
tasks with vigor a'ld alertness, without undue fatigue, and with ample 
energy to enjoy leisure pursuits and to meet unforeseen emergencies 
(Dauer & Pangrazi, 1986. p.125) to ..." a positive state of well-being 
influenced by (1) regular, vigorous physical activity; (2) genetic "lako-up; 
and (3) nutritional adequacy" (Gallahue, 1987, p. 18). It is notable that, he 
level of physical fitness, while influential in the quality of the ife 
enjoyed by a person, is not an absolute standard. Recognizing this, the 
physical educator must use tests as more than activities which are 
administered once or twice a year to monitor student's status. It is vital 
that participation In physical activity is viewed by the student as a 
determinant of the relative quality of life that he or she may expect to 
enjoy acres? the lifespan. In other words, practitioners must use the 
information obtained by the tests to educate the participant cognitively as 
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weii as physically. One way of doing this is to examine the results 
carefully and emphasize the areas of weakness through physical activity 
which will develop the deficiency more fully within the students. A useful 
way to consider this is through the utilization of Figure 1 below in 
physical education curriculum: 



Genetic Potential 
Learning 

Motor abilities 
Developmental 
Tendencies 



interacting 
with 



Environmental 
Influences 



produces 



Opportunity 
Instruction 
Practice 
Fee<^ck 



II 

Across 
Time 

II 

Successfully 

/ / 

Development 



Figure 1: Interaction Model of Motor Development 

Appropriate activities arranged so that high levels of physical activity 
may be attained during each physical education class must be the goal of 
every practitioner. To do this, given the time constraint facing nearly 
every elementary physical educator, activities must be selected with 
multiple goals in mind. Tests as well as activities selected on ihe basis of 
test scores must be carefully incorporated into the curriculum at all 
levels. This is especially Important during the first few years of the 
student's academic career. Lifestyles, particularly attitude toward 
physical activity, should be established around the age of eight (Glass, 
1973). Self-concept begins to stabilize at this point in the child's 
development (Zaichkowsky, Zaichkowsky, Martinek, 1981). Often the child's 
self-concept centers around the capacity to participate successfully in 
given activities. Which test is used to communicate and provide the basis 
for this instruction Is not nearly as critical as the activities which follow 
in the educational setting. 



ACTIVITIES DURING EARLY PHYSICAL EDUCATION CLASSES 
Time use in Physical gducatinn 

Recent investigations have indicated that the average child is active for 
five of the thirty minutes he or she attends physical education classes 
(Siedentop, 1991). The development of cardiovascular endurance requires 
sustained participation in activity during which the heart rate reaches 60% 
of the maximum heart rate. This is generally referred to as the target 

erIc " ■ CO 



Youth Fitnes| 



heart rate (THR) which is calculated by subtracting the participant's age 
from 220 and muitiptying the result by .6 for the lowest limit of the THR. 
The results of ^e National Children and Youth Fitness Study 11 reports that 
movement education is emphasized early elementary physical education 
programs (McGinnis, 1987). While this is positive news if one embraces 
motor development as a theory base for physical education programs, it is 
tiicely that the approach is not used as a means by which to develop 
physical fitness. As stated above, activities must often be selected with 
multiple goals in mind. For this reason, physical educators should be sure 
that the objectives written (See lesson plan examples) clearly identify all 
of the skills (including health-related fitness) anticipated as a result of 
the student's participation in classes. This also necessitates the 
presentation of class acth/ities in an expedient and efficient manner. The 
attainment of acceptable levels of physical fitness lies, in part, on the 
capacity of the instructor to design educationally sound and potentially 
successful experiences for the students. 

Taaching with a Purposa. 

The purpose of physical education is to provide opportunities 
commensurate with the developmental needs of the learner which will 
facilitate the acquisition of physical skills (health-related and motor), 
knowledge base and attitude conducive to the participation in some type of 
physical activity across the lifespan. To do this, the practitioner must be 
fully aware of every possible facet affecting the performance of the 
student. Physical fitness assessment is a component which must be used 
prudently and expeditiously to Influence the skills levels, knowlege and 
attitude of the student. Analyzing the intent, the potential to utilize and 
ultimately impact the life of the student must be taken seriously by every 
teacher at every level of instruction. This is especially vital at the early 
levels of instruction where the attitudes of the participants are strongly 
established. 

Movamant Concepts. 

The movement education approach provides the teacher a multi-faceted 
format from which to operate. Teaching spatial concepts, for example, is 
an opportunity to help the student develop the concept of physical space 
which the student needs (personal) and shares (general) as well as an 
activity during which the heart rate may raised during movement around 
the gym. Force concepts provide the vehicle for a number of fitness 
development opportunities. The heart beat, itself, may be elevated from 
"soft" to "hard" through participation in movement (exercise). Typically, 
when these concepts are presented, emphasis is placed on hard and soft 
handings or hits on a balloon or similar implement. Emphasizing both the 
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beat of the heart as well as the type of landing or strike could facilitate 
the accomplishment of more than one objective. Non-locomotor movements 
such as push and pull as well shape concepts such as bend and straighten 
may be used to guide the student to such exercises as the push-up and the 
sit-up Levels and the shape concepts wide and narrow may be usmj to 
teach the jumping jack. The point, here, is that physical fitness concepts 
may be incorporated with movement concepte to provide a broad range of 
activities which facilitate the acquisition of a number of skills and 
conceptual bases among children. In addition, the movement emphasis 
empowers the child with a sense of control which, in turn, fosters a 
positive attitude within the learner. 

CONOJUSON 

The role of the physical educator has become increasingly critical in the 
life of a child. Opportunities to develop physical skills (including physical 
fitness skills), a knowledge base and an attitude conducive to participation 
in physical activity across the lifespan is dependent, in part, on the quality 
of the instruction provided in the public schools across America. 
Combining concepte and activities to accomplish the purpose of physical 
education must be a clear focus of every physical educator. 
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TESTJSPmSGR 



COMPCmENTS 



NORMS 



FEATURES 



PHYSICAL BEST TEST 

AAHPERD 

1900 Association Drive 

Reston^VA 22091 



NATIONAL YOTTH TOYSICAL 
FtTNESS PROGRAM 
MARINE CCHIPS LEAGUE 
ViscctN, Youth Activities 
5700 Monroe Street 
P.O. Box 8280 
Sylvania, Ohio 43560 

PRESIDENTIAL PHYSICAL FITNESS 

AWARD PROGRAM 

THE PRESIDENTS COUNCIL ON 

PHYSICAL FITNESS AND SPORTS 

Department of Health & Human 

Resources 

Washington, DC 20001 

CHRYSLER FUND- AAU 
PHYSICAL FITNESS PROGRAM 
Poplars Building 
Bloomington, IN 47405 

FITNESSGRAM 
CAMPBELL SOUP COMPANY 
Institute for Aerobic Research 
12330 Preston Road 
Dallas, TX 75230 



Onell^ra^^raIk Ages5-18 Recognttioii Sy^m 

A Reach Criterion-RcliBieiiced Physfcal Activiiy 

Pl,]!^ FitnessGoals 
Modified Sit-ups HealA Fitness 

SkmfbMsor EAic^iwial Kit 

Body Mass faidex(BMI) Coroputw Program 

6-17 Award System based on total points 

pjj^^ Nonns-Piwni system 16lcvels 

StamfingLongJinnp Tests are conducted as a uack meet. 

Pull-ups 
Shi^RiBi 



CNie mile nm/walk 
V-sit Reach or 
SUoLd reach 
Cuxl-ups 
ShidtteRun 
Pull-ups 



Ages 6- 17 Criterion-Referenced 
Qualifying Standards 



Rendition System 
Outstanding 
AttaimMni 
Paittcipani 



Required 
Endurance Run 
(1/4-1 mite) 
Baukneesit-iq» 
Sit & Reach 

PUlHips (Males) 
Fkxed ann luu% 



C^rtioiud 

Standing Long Jump 
Isom^rk; PicAi-iq) 
^fodi^led Push-up (Females) 
Isometric Leg Squm 
SbtitUeRun 
Sprinte (50-100 yds) 



Ages 6-17 

Crileriwi-Refermced 



One mile run/walk 
Sit-ups 
Pull-ups 
Sit & Reach 

Body Composition (SkinfoldVBMl) 
Shuttle Run (OjHion K-3) 
Flexed-ann'Haig (Females) 

Table 1: Popular Physical Fitness Tests 



Ages 6-17 

Crilerioo-Referoiced 



Recogniti«VFeedtxKk Sy^on 
Get Fit 
I'm Fil 
Fit for Life 



Instructional Materials 
(Book by Pangrazi & Corbin) 
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Movement Concopts 
Intro to spatial conc^ts, sh^, level and directlonatity 

Equipment: carpet squares 

ObjectivM: Students will demonstrate the foitowing skHls during instructional acttvities on two 
of three trials: 

Peyehomotor: 

P-1: Occupy a self-space imScated t>y a carpet square without contactino other students or 
oi^K^ in the room. 

P-2: Occupy a self-space imficated by a carpet square without contacting other stuctents or 
otijects in the room while demof^trating the ^wing shapes: A. Straight; B. Gunned; C. 
Round; D. Bent: E. Ttiirtsted. 

P-3: Occiqsy a self-space Indicated a carpet square without contacting other students or 
objects hi the room whUe ftemonstrat^ the following levels: A. High; B. Medium; C. Low. 

P-4: Occupy a self-space demonstrating the foflowing shapra and leveto in sequence: 

A. H^h level-straight, medium level-wide, medium level-straight(Jumping Jack); 

B. Low level-straight, arms bent, arms straight (Push-t^); 

C. Low level-knees bent, arms bent, bend waist, straighten waist (Sit up); 

D. Metflwn level-wWe shape, arms straight, twist body, alternate harwls in low/medium 

level (Wind Mills). 

P-5: Move through general space without coiliskNi to others avokiing carpet squares for 30 
seconds. 

P-6: Move through general ^ace without coliision to others avokfing carpet squares for 30 
seconds while ctomonsteig one the foitowing levels: A. High; B. Medium; C. Low. 

P-7: Move through general space without ooiHston to others avoiding carpet squares for 30 
seconds while demonstrattng a designated levels:(A. h^h; B. medium; or C. tow) whHe 
traveUng in one of tfie foitowing cftecttons: A. Forward; B. Backward; C. Diagonal; 
D. SUeward; E. Up or F. Down. 

P-8: Occupy a self-space whHe tomiing combinations of shapes representing circles, triangles, 
squares, ietters, and numt>er5. 

P-10: Share a general space with a partner to form combinattons of shapes representing ciroles, 
triangles, squares, iettors, and numt}ers. 

P-11: Share general spiee with partners to form combinattons of shapes «id levels designated 
by the Instructor and move through sp^ without colRston during a game of tag. 

Cognitive: 

C-1: Distinguish between self-space and gener^ space to demonstrate the skill requested by the 
instructor. 

C-2: Distinguish among the shapes presented by the instructor (A. Straight; B. Cunred; 
C. Round; D. Bent; E. Twisted) to demonstrate the spec^ shape when working 
independently or wHh a partner. 
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C-3: Dls«nflulsh amonfl the six directions (foivmrd. tjadcward, stdwwrt, dlagonj, up arjd ctewn) 
to dwnonstrate the specified dfrectten while woittop Ind^ndently or with a p»tner. 

C-4; Dtefingulsh wnong shi^, tevels and directions to demonstrate combinations of movements 
as chsMengBd by the Instructor. 

C-5: Identify the effect that physical activity has on heart rate (rest-stow, run- fast) by 
palpitating the carotid artery during warm up and cool down periods of the class. 

Affactivt: 

A-1: Demonstrate respect for an authority figure by rising haid to ^aMema^^^^ 

when others ^eS and oon^lylno ^ InstnK^tof s stop and go sHjnals within five seconds 
throughout the class period. 

A-2: Demonstrate cooperation by following the Instructtons presented to perform 
the movement challenge posed by the Instructor. 

Lwon Fommt 

I. Anticipatory set: Where do rockets fly? Students In semmirde 
To moon? Where Is moon? Out In space? 

II. Statement of objective: Today we will team about space, level, shape, direction and 

what exercise does to our hearts. 

A. Mani^ment , . ^ _ 

1. Stop ^rf: Hand up- h»ids on knees, eyes on Instnjctor, quiet 

2. Goslgnal:Veibti 

a. Showmestoppo8»ten 

b. Next time I say go- got a caipet square, push It to a self space and s« 

- face me 

III. Self-space/level/shape/Exerclse 

A. Heart rato 

1. Adams^ Apple 

2. Rngers In groove 

3. Is your heart beating stow or fast? 

4. How do you tiilnk you cwi make it beat faster? 

5. Why do you tiilnk we shouM do tiite? 

6. Hefft to a pump- Hand adton- sbidents mlmto 

7. Have to use heart to make It strong 

B. Coloring activity- Magto markers 

1. Cotor down tow- LOW LEVEL 

2. Cotor i» high-— HIGH LEVEL 

3. Low rfght m tiw mtddle-MEDIUM LEVEL 

C. How much space te self space? Just enough for youl 

D. What Wnds of shapes can you make In your space? 

1. Cuwed 2. Circular 3. Straight 4. Bent 5. Twisted. 

E. Combine shape and level ^ , . ^ t^^ln« at 

Twho can make straight shape m tow level? Can you do tiiat looking at 
celling? Who can bend wfhat carried ttiem inhere? Can you make 

an X wHh your arms? Can you bend and str^hten your wa^ row? 
2- Who can make a stra^ht shape In tow level and took at ttte ftoor? 
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Shcm mo how you can bend your arms wWi your hands stralflht on the floor. 
Push you amis and m^ them stralflht Do that again but keep your body 

3. Who «»n stand in medium space In a wkJe shape? Can you make your^ 
strsi^? Twist your waist and put one hand in low level? Keep one hand m 

Iil^Wlw «in*make the first letter in your name? Ust letter in first name? 
E. Color space ag^ 

IV. General space/direction/level 

A. How much space do you need for youiw? 

1. Cffipet square as a marker of personal space 

2. In front of carpet 

3. Behind 

4. Be8kto 

5. On top 

6. 0>fer 
7 Unctor 

s! Who cffli stand In medium level over the i»pet square In wWe space? 
Who Mn stand on ttie carpet in mecflum space In a narrow 8h^7 

Who can stand on the carpet squwe in high tevel m a narrow shape? 

Jumping Jacks 

B. Can you get into some else's space? 

C. When we shoe big spaces we call that general space. 

D. Do you ttiink you sM need a self space? ^ „ 

E. I^xt time i say go. leave ^r carpet square on the ftoor and carry your 
space though me room (Designate boundaries) 

F. Dlrectk>n 

Q. Combine direction and level 

H. Return «> ctfpet square 

I, fc^ani^emem- Next go, fUtd partner with same cotor shirt, take carpet square 
sit back to back. 

V. Partner/ Group Shapes/Activities . ^ , , 

A. Vary combinations of shapes (circle, triangle, square) and level. 

B. Mirror: Back to fc»ck and stand tallest, sit and fece partner 

Demo mirror game- Do what I do mirror. Switch 

C. LoHipopTag 

1. Tagger- Touch lightly above waist 

2. Frozen pe^e- Wkto shape- Medium level 

3. Unfreeze- Low level through legs, under body 

VI. Clean up 

A. Return carpet squares 

B. Semi-circle 

C. Review: Level, space, direction 

D. Find pulse- Fast or stow? 
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ESTABLISHING T>€ LtARNIfG EWIROTttNT 
LCXJCMDTOR SKILL DEVELOR^T 
COQPERftTIVE LEARNING 
3-0 

fron: Reese, R. (1991). QuaUty ,dailY f^Ty^ic^il.eilJ'^ticMi lesson 
plans for classroom teacners ^-4; ^ j . 0-toJC»je . lA : 
Kenctel l/Hunt Relishing uxipany. 

Clas sroom disoussion : 

Today, we are going to practi^ie finding a partner or getting into 
groups of differ«>t sizes quv-^^ly and efficiently, inis is 
iiiportant if you want to have a lot of time to move m y^. 

I realize that you like to i«rk with your Dest friends m PE. 
There are a lot of times 1 will -»ive you that opportunity. But 
sometimes I will asH you to choose someone for a partn»- who you 
haven't worked with all year or someone who is different than you 
are. Mb are going to work very hard to include everyone and help 
each other feel good in spite of any dift«WJes we may have. 
Think how boring it wcxild be if we were all exactly alike. 

I'd like you to brainstorm for awhile, raising your hand if you 
can tell me something that makes us different from each other. 
(List all of the diffa-«xes on the board). There really are a 
lot of things that make us different, aren't there? 

Mhat kinds of things make us the same? (Create another list, 
making sure to brainstorm until someone says that we all have 
feelings). You may notice that there are a lot more differences 
than things that are ttiB same about us. (*Tfortunately, we 
sometimes make judgments about other people because of their 
differences or we make fun of them. Do differences make one 
grotp of people better than another? ND! Wb are all people and 
we all have feelings. 

Think how you would feel if l told you we were going tc play a 
gane with half of the class against the other half and I chose 
two captains to pick teans. You were standing there waiting to 
be picked and. low and behold, everyone got chosen but vou. Ther 
the C2«>tains started arguing about who was going to get "stuck 
with you. How would you feel? (Start pointing to different 
students and than how they would feel. Enocurage them to 
choose a dif fwent word than their classmates to e>q»ress their 
feeling. After 8-10 responses, proceed.) 

Let me ask you this. Were the feelings that your classmates 
shared comfortable feelings or uncomfortable feeling? 
(Uhoomfort^le) So, no matter what word they used, all of the 
feelings you heard exj^ressed were uncomfortable ones. 
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I dcxi't M»it you to have these kind of unoomfortable feelings m 
physical education so I Mill never put you in Uhe position of 
tieing pickad last, listfiy tii«s I Mill allow you to c^xx^ee your 



ctioose tfb groups. Either way, I neva" want to see you rejecting 
someone that asks to join your group or who has been assigned to 
your '^oup. RB H CW tef , everyone has feelings and 1 want you to 
show respect for each other's feelings in physical education. 
Ftiysical edLJcation ^xxjld be a positive e^^serienoe for ey»'>^one. 
regardless of a p^-son's athletic ctoilitv. I aro going to be 
reminding you of this otxistantlv throughout the year. 

Today we are going to pr^tice getting into Oiffer&it size grcups 
quickly, without any thou^it to the fact that the people m your 
tjroifla are not your best friends. Hero's how it will work. I am 
going to ask you to move through g»wal space, practicing 
aiff^ent locomotor ^ills. On the stop signal, stop moving, 
stop talking and turn and face me. At ttiat poxnt, I will tell 
you how many counts you have to get with a group of a specified 
size. If I give you ten counts to find a partner, by ten I 
e»g?ect you to be sitting on the ground next to your partn^-, far 
enough away from oth^- pairs so that I can easily see that you 
have aooonplished the task. If you cannot find a partn^, th^ 
you are to go to "loet arxi found" (desi^iate a specific area for 
lost and found). If someone else is there, step out of lost and 
found and sit down before I reach lo. If you are all alone, just 
wait patiently. (When there is an uneven nuntoer, I usually 
distribute those in lost and found af t^ the others have 
accoirplished the Ls^). 

If you aoconplish the task by the number of counts I gave you, 
then you will have earned the right to participate m one of the 
activities I have planned for you. If you are not able to 
aoconplish the task quickly enough, then we will continue to 
practice locomotor skills and getting organized quickly. 

Activity suggBStions; 

NoMB outside and instruct them to begin moving through general space 
immediately. On the stop signal give them the first task. Do not do 
any of the planned activities unless they accomplish the 
organizational task in the designated time. fYactice diff^-^t 
locomotor skills between each attenpt to beat the clock. (Eventually, 
you will want to inolucte the grapevine, schottische, step-hop, waltz, 
two-step, polka, etc. as part of their locomotor skills repra-toire. ) 
Be sure to choose a different nurtaer of people each tame so they don't 
second guess you. Positively reinforce ctiildren who fonn groups 
quic4^1y regardless of sex, race, glasses etc. 

Partners : 

Face to faoe get up: Partners sit facing each other with toes 
touching, feet flat on the floor and knees tsnt. Reach across 
and hold hands or wrists. Try to stand up without letting go of 
hands or moving feet. 




Other times I will 
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Back to bAcH get up-. Partners sit baoK to backj with eitxaws 
locked, knees io^t to chest and feet flat on the floor as cloGe 
to tauttocks as possible. Try to stand up without letting 90 of 
aortas or touching the floor with the hands. 

Rocker: Sit facing partner, hands on each other's ^^louiders, 
and feet tucked sli^tly under your partna-'s s^t. Ait&'nate 
lifting and low^ing seat as partn^' does the opposing motion 
for a rocking effect. 

Scooter: Same position as the rocker, but the students only rod*. 
one way. ^tiile partne- one is m the air, both extend their leqs 
and, as partner one sits down, they bend their knees and partn^ 
two scoots forward. This results in the pair scooting across the 
floor m one direction. They can switch directions if t^iey 
switch roles. The scooter is more difficult than the rocker ana 
tatos some i^'actioe. 

Emergency pUn: Rock/Scissor^Papw 

Find Your Ru'^^ner: 

Shake hands with your partner and r -eme r itJe r that this is your 
hand-^iaking partn^. 

Find a new partn«- by the count of six and give this partner 
a high five. This is your high-five partno". 

Stand back to back with a new partner by the count of six. 
Now. bend over quickly and "Bumps-a^Daisy" . This is your 
Burvps-a Daisy partn^. 

Find your hand ^>aking partnw Find your a.OTps-a-DQisy 

partn»- Find your hi^h-f ive partn&r. 

By the count of six, stand faoe to face with a new partner. 
Join right hands and thumb wrestle with your new partno-. 
This is your thunt> wrest 1 in j partner. 

Stand side by side with a new partner. SSnaUm right hands 
and Join left hands und^neath, staying side by side. This 
is your skating partne^. Move through geno-al space with 
yo!J' skating partner. 

Find your high five partner Find your hand shaking 

partner. 

Find a new partner by the count of six and stand m a front 
to back or follow-the-lead»- position with your new partnw. 
This is your shadow partner. Play shadow as you follow your 
partner through general sp£K». Switch roles so that the 
other partner is the leader. Follow the new lead»" through 
space. (Use music) 



Qnoups of thraa : 

Nustaers, shapes and lettars: AsK the cmidren to maHe dBsignated 
nurtaers, shapes and letters with their taodies Mhile lying on the 
floor. They nust work together so that each mentser of the group 
IS a part of the shape. (Exanples: H, I, N, Y, A, F, K, Z, 4, 
ill. 71, triangle, etc.) For those having a "center", like H, Z 
and N, you can ask the o«its- person to <nove to a new group '3f 
Uvee. This will further the opportunity to demonstrate 
acceptance of individual differences. 

Long rape jumping in ^oups of three 

Planets and C3ir^ts (Courtesy of Don herns): Spre^ hoops 
throughout genra-al space, riove trro^ genial space a& a group, 
volleying a tsalloon, trying to keep it m the air. No one m the 
groL^ may contact the balloon twice in succession. Try lifting 
different hoops up and ov^ the iDalloon as you move, without the 
balloon hitting the ground. You may not use the same hocp twice 
m a row. You must put it down and pic^ \jp another. See how 
many orbits you can make in the time given. 

Grouas of four : Hands down idea sharing 

V)t«n I say go, I'd like to see you sitting on the floor in a 
circle facing all of the members of your group. GO! 

Me are going to work on sharing ide&s with each other. Oft»^, 
¥ih&n peq»le work in groups, one person dominates and pushes for 
his/her idea without listening to the oth»^ in the group. We 
will call this activity "hands down idea slwing". It begins 
whiOT I ask you a question. Evra^yme in the group must think up 
his or her own answer to the question. You let the rest of the 
warebe rs of your group know you have thought an answer by 
placing one hand, palm down, on the floor in front of you. You 
may not begin to share your ansM»^ until all palms are on the 
floor. Onoe all palms are on the floor, take turns sharing your 
a no w ors in the order in whic^ the palms wa-e placed on the floor. 
You can let me know your group has finished sharing by placing 
your hands on your knees. 

Let's practice. (You may ask any questions that come to mind). 
Examples: What is one of yxxir favorite foods? What do you like 
to dD aftMsr sctpol? 

(When they have Vne idea and you are sure all are waiting for the 
entire group to be ready before sharing, oontinue with the movement 
portion of th9 lesson). 

Think about your last visit to a zoo or wild animal park. What 
animal interests you the most? 

(Aft«- each group has shared, instruct them to fonm trains. Then ask 
the first person m line to move like his/her choeen animal with the 



rest of the following- Then, stop and have the leader go to the 

end of the linet cTBating a nem loader to imitate his/her choice of 
animal. Continue until e v wyon e has had a chance to be the leader. 
Ask them to sit on the floor again m their circle. Ask a nan 
question. ) 

Thirty of all the forms of tr£u-spcx-tation avail<^ie to us (cars, 
trucks, airplanes, boats, bicycles, unicycles, etc.). Vitat form 
of transportation interests you the most? AM>/QR. . , 

Which of the summ^ <^ wint^ Olympic sports do you most enjoy 
watching? 

(Once again, allow them to prsK^tice stwing their ideas c^ing "hands 
down idea sharing" ami then have them show their answers iNhile moving 
in their trains, with eax^ new lesssier assuming the responsibility of 
denvxistrating the movem^t qualities of his/her idea. I always try to 
m^e it fun by trying to gi^ss what each group is doing). 

Think of all of the machines in our society. We have machines 
that take us places, mac^in^ that do work for us, machines ttvit 
ooc^ for us etc. Raise your hand if you can name a iKK^ne. 
(Call on several students until you are sure they have the idea. ) 
Your next assi^iment is going to be for your groi^ to work 
togeUier to oreatB a machine. Once you've oome up with your 
Idea, keep it a secret because you are going to act it out tor 
the other groups and they are going to try to guess what you are 
Since your grcup will only have time to do one machine you are 
going to have to choose an idea from all of the ideas presented 
in your groL9>- I wcxild like you to use the "hands down idea 
sharing" first so that ev»>1xxiy has a chance to offer an idea. 
Then, you will need to demonstrate positive disagreement, vote 
and/or use the e m erg ency plan to decide which idea to use. Once 
you have reached agreement, you must build the mschine with your 
bodies. Eadh of you will be a moving and/or noise making part ot 
this mac^ne. You must st»-t in a silent and still po5iti<^. 
Turn It on and go. The»i, audi^xse menters will guess what you 
are. Any questions? Look at the oloc^. You only have five 
minutes to get this togethra-, so begin with the idea sharing, 
choose one of the four ideas and get to work. 

Groups of Fiye ; 

Beeoh Ball JUggle Challenge: £ac^ group of five begins standing 
m a circle, holding hands, with a beach ball on the ground in 
the center of the circle. All six participants ext&nd one leg m 
towvd the centa- of the circle and hook their toes und^ the 
beach ball. On "Ready, Set. Go" they launch the ball into the 
air and then count to see how many successive hits they can 
aoconplish as a cp-oup using individual heads, should»^, thighs, 
feet, joined hands, etc. before the boll hits the ground. All 
hands must stay joined throughout the chadlenge. If the ball 
hits the ground, start over, trying to beat your best soore each 
time. 




CoGpenitive Cinole Relay: Each grojp is m a small circle on the 
starting line, holding hands, with one player in the middle. On 
QD, the team takes off running with the middle player staying in 
the middle of the circle. When the finish line is crossed by one 
P^ayw, the taan ejcchanges the player m the middle and ta kes o f f 
back toward the starting line. Oontinue until each gr<x^ mentjer 
\^as had a turn m the middle. (Do not id»>tify the teams that 
finish first, second, third etc. or you defeat the ^tire 
philosophy of the pro-am. Remaitw-, winning is not nearly as 
iirportant as playing fair and having fun. ) 

QnoLps of Six : 

Circle straddle ball: Children are in a circle formation with 
their youp. facing m. Each stands in a wida straddle with the 
side of his/h«- foot against the next person's. The hands are on 
the knees. The object of the game is to roll a bail with both 
hands between the legs of any player before he/she can get 
his/her hands down to stop it. Each time the bail goes between 
the legs of an individual, that individual must chase the fcsall. 
The students may catch and roll the ball or bat it. But evwvone 
must keep their hands on their knees until a ball is rolled at 
them. 

Blind Ctwlot (At^tation of Glenn Kirchner's Blind Flight): In 
train formation, the first five players hold the rope at the 
sides of their bodies with their eyes closed. The oatoooee 
(hereafter referred to as the chariot driver) keeps his/her eyes 
open as he/she attenpts to guide the chariot throu^ general 
space without colliding with other chariots, using nonverbal 
signklsomy. These are: (1) PUll once on both ropes to signal 
the front player to move straight ahead, (2) A pull on the right 
rope signals a right turn, (3) A pull on the left rope signals a 
loft turn, (4) A steady pull which keeps the chariot from moving 
is the si9ial to stop. Everyone should have a turn as the 
chariot driver. 
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